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ABSTRACT  
In the years following Lance Freeman’s seminal study, There Goes the ‘Hood: Views of 
Gentrification from the Ground Up (2006), the literature about how Black residents experience 
gentrification and its impacts on education, agency, and life has grown only slightly, and 
tends to explore gentrification as a class-based phenomenon. Yet, in America, race is 
inextricably linked to economics and geographical space. Therefore any discussion of urban 
blight and economic redevelopment must necessarily locate race as its nucleus to connect the 
vestiges of systemic racism to contemporary issues of social transformation. Using Critical 
Race Theory as a construct, this dissertation attempts to demonstrate the interconnectedness 
of racism and capitalism to extend the academic and practical discussions of gentrification. 
This ethnographically inspired study begins with a historical analysis of Olde Towne 
East (OTE), a gentrifying community in Columbus, Ohio and then moves to a 
contemporary analysis of relevant data to demonstrate the vast disparities across myriad 
measures between the neighborhood’s Black and White residents. The crux of the 
dissertation features interviews with Black residents (N=17) who shared their stories about 
life in OTE and reflected upon the dynamics they perceive and ascribe to be associated with 
the transformation of their community.  
Using grounded theory to analyze the values, attitudes, and beliefs contained in 
participant reflections, findings indicate that Black folks in this study are keenly aware of the 
systemic forces, including institutionalized racism, that have resulted in the gentrifying of 
their community. In addition to the systemic factors these participants ascribe to be 
associated with the transformation of OTE, they also contend that a lack of Black critical 
consciousness exacerbated the racially inequitable outcomes associated with gentrification.   
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CHAPTER 1 
Introduction 
In late January 2016, The Columbus Dispatch reported that dozens of elderly, low-
income tenants on the Near East Side were being evicted without cause (Pyle & Ferenchik, 
2016). Tenants of Bryden House Apartments were served eviction letters in December, 
shortly before the holidays, demanding they vacate the premises by January 31, 2016. The 
Dispatch reported that the eviction letters, devoid of detail, came as a complete surprise to 
tenants, most of whom are Black and/or disabled. Harry Gibbs, a 76-year old Black man 
featured in the article tried to make sense of his eviction, saying, “I was happy here, and I 
wasn’t causing any problems,” (Pyle & Ferenchik, 2016, p.2). For Gibbs and other elderly 
tenants, the forced evictions created undue psychological, emotional, economic, and physical 
hardship.  Gregory Pritchard, a five-year tenant at Bryden House who suffers from spinal 
cord problems determined that if he were unable to find a new place to live by the eviction 
deadline, he would have to go to a shelter (Pyle & Ferenchik, 2016, p.1).  
The covert evictions seemed to shock not only Bryden House tenants, but also other 
Near East Side residents and social service providers alike. A Facebook group1 comprised of 
neighbors along with representatives from the Legal Aid Society of Columbus and the 
Central Ohio Area Agency on Aging were among the first responders to help Bryden House 
tenants slow the eviction process and transition into alternative affordable housing. Yet, 
when they tried to provide legal and relocation information to residents, Bryden House 
                                                
1 The Facebook group is called Bryden House Evictions. I attended one of their early 
organizing meetings, which was held in the Olde Towne East home of one of the group 
members.  
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management remained mum about the actual number of residents who were being evicted 
and reportedly trashed the flyers that were intended to aid residents (Ferenchik, 2016).  
The details finally emerged to reveal just how the owner of an apartment complex, 
financed with low-income housing credits that were not set to expire until 2024, could get 
away with evicting low-income elderly and disabled residents. Apparently, ownership of 
Bryden House changed in 2014 and the new owner, listed as an LLC in New Jersey, was 
somehow able to influence the Ohio Housing Finance Agency to release the low-income 
restrictions on November 27, 2015, a full 8 years earlier than originally authorized 
(Ferenchik, 2016, p.2). The new owner wasted no time cleaning house, displacing an 
estimated 60-plus poor, mostly Black residents in the dead of winter.  
In a follow-up article, The Columbus Dispatch reported that the new owners of 
Bryden House are, “swapping out their older residents for younger ones,” (Ferenchik, 2016, 
p1.) citing a Craigslist advertisement marketing the newly renovated units and recently added 
amenities including a fitness and business center with Wi-Fi to college students, presumably 
attending one of the four schools within a 5-mile radius of the complex. To add insult to 
injury, the new owner has chosen to market the complex as West Bexley Apartments, 
fundamentally reconceptualizing the Olde Towne East/Franklin Park section of the 
historically Black Near East Side neighborhood as the western edge of Bexley, a high wealth, 
mostly Jewish enclave less than a mile away.  
Unprovoked, forced evictions of poor Black people and the efforts of developers to 
reconceptualize, revitalize, and market historically Black neighborhoods to White middle-
class students and professionals is not a new phenomenon. These processes often referred to 
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as gentrification2 and discussed in greater detail in Chapter 2, have occurred in American 
central city neighborhoods since the 1950s yet Lees, Slater, and Wyly (2010) note that, “it 
was not really until the late 1990s/early 2000s that gentrification was viewed in both 
academia and the wider world as a mainstream urban process,” (p. xvi). Gentrification is 
often cloaked in rhetoric of urban renewal with promises to deconcentrate poverty, stabilize 
housing, and spur economic development. It is common knowledge that the vitality of a 
neighborhood is essential to the quality of life of its residents. Neighborhoods are 
recognized as primary determinants of health, economic, social, and educational outcomes 
(Champion of Children, 2013). However, the processes by which transformation occurs in 
urban areas and the negative consequences borne thereof undermine the very worthy aims 
of community revitalization. When poor Black people are displaced from the neighborhoods 
in which they live-neighborhoods that hold cultural, familial, and spiritual significance-in an 
effort to advance so-called community revitalization, the term community seems to lose its 
relevance.  
Also lost in the effort to revitalize inner-city communities is a critical understanding 
of the dynamics that led to urban neighborhood decline in the first place. Neighborhoods do 
not form organically. They are products of planning and investment at the local, state, and 
federal levels of government in partnership with private development. Neighborhoods thrive 
                                                
2 Gentrification is understood as happening when “central urban neighborhoods that have 
undergone disinvestments and economic decline experience a reversal, reinvestment, and the 
in-migration of a relatively well-off middle and upper-middle class population,” (Van Vliet, 
1998, p.198). Kennedy and Leonard (2001) note that gentrification often changes the 
essential character and flavor of a neighborhood through displacement of lower-income, 
long-term residents. Gentrification will be discussed at length in chapter 2 of this 
dissertation.  
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and grow with sustained investments and wither with prolonged disinvestment. While it is 
easy and often politically convenient to blame residents of blighted areas for their own 
socioeconomic conditions (Moynihan, 1965; Herrnstein & Murray, 1994; Payne, 2001; 
Patterson, 2015), the actual causes of poverty and distress that plague urban communities 
and their mostly Black residents are a complex arrangement of systemic forces that seek to 
maintain the American Dream narrative of meritocracy while simultaneously eroding equality 
of opportunity and materiality for the Black masses. In America, race is inextricably linked to 
economics and geographical space (Massey and Denton, 1993). Therefore any discussion of 
urban blight and economic redevelopment must necessarily locate race as its nucleus. Such a 
discussion would also benefit from historical analysis to connect the vestiges of systemic 
racism to contemporary issues of social transformation. This dissertation attempts to add 
both of these essential elements to the academic and practical discussions of gentrification.  
When and Where I Enter 
When I started school, my mother – single and hardworking – and I lived on the 
Near East Side. The boundaries, delineating sections of the Near East Side were not as 
defined back then, as they are now, an effort seen by many Black folk as an attempt of 
gentrifiers to stake claim to their new land and discourage solidarity. At times we lived in 
what is now OTE, and at other times we lived outside those boundaries. But to us, like most 
Black folk, we considered ourselves Near East Side residents, freely moving between 
arbitrary boundaries to visit family and friends, worship, and play. In the 1980s, our 
neighborhood was considered the ghetto. Though our apartment was spacious, well 
maintained, and tastefully decorated, living in the ghetto was more a function of external 
forces that signified your place in society than what went on in your home. Noting how 
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austerity and the neoliberal3 restructuring of our economy forever changed Black central city 
communities, Sharkey (2013) explains, “Whereas the ghetto of the 1940s was a place where 
all classes of African American families were forced to live, the ghetto of the 1980s was a 
place where the most impoverished African Americans had been abandoned,” (p.25). I grew 
up in a happy home with love, art, books, and music. I had food, clothes, my own bedroom, 
and an electronic AlphieII Learning Robot, the 1980s version of a LeapPad. But I also grew 
up hearing helicopters fly over our apartment in pursuit of suspects. I grew up where quality 
supermarkets were miles away but carryouts4 were abundant. I grew up in a neighborhood 
with failing schools.  
In the early 1990s, my mom and I left the Near East Side and moved to a suburb 
with good schools just outside Columbus. I excelled academically and after high school 
graduation in 2002 I moved to Arizona for college. During this time my mom married, had 
another child, and moved back to OTE after having lived in the suburbs for more than 20 
years. However, OTE was not the same community we left all those years ago. While OTE 
remains a predominately low-income Black neighborhood, it has experienced deep 
demographic and social shifts that are clearly visible to anyone who lived there in the 1980s 
and 1990s. My mom and stepdad were excited to return to the neighborhood to be closer to 
the city center and all of its cultural attractions and to participate in the revitalization of 
                                                
3 Neoliberalism is defined as an ensemble of economic and social policies, forms of 
governance, and discourses and ideologies that promote individual self-interest, unrestricted 
flows of capital, deep reductions in the cost of labor, and sharp retrenchment of the public 
sphere (Lipman, 2011).  
 
4 A carryout or corner store is a small, independently owned convenience store located in  
 ghetto neighborhoods that primarily sells low cost/low quality beer, wine, and tobacco 
products along with processed snacks and candy, untraceable “burner” phones and 
international calling cards.  
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OTE, a neighborhood they had both called home at different times in their lives. However, 
finding a good school for my sister to attend still proved tricky even 20 years later. After all, 
schools are part of, not separate from communities (Apple, 2013) and despite slow but 
steady reinvestment, Noguera (2013) reminds us that, “wherever poor people are 
concentrated and employment is scarce, public schools are almost always very bad” (p. 3). 
With no traditional public elementary schools left in OTE, my parents entered and won a 
lottery to bus my sister to an academically high-performing Columbus City school, one of 
very few schools in good standing in the district (Columbus Education Commission, 2013), 
about 10 miles from their home just before she entered second grade.  
To further root themselves in OTE and to participate in the revitalization, my 
parents leased a building about two blocks away from the renewed economic hub of OTE 
and opened a quaint bakery and café called L’Appat, about five years ago. I would often 
come home for summer vacations and holidays and had the pleasure of working alongside 
my parents in the café. I met several memorable customers, but none intrigued me more 
than the Black patrons who asked questions like, “Is this place Black-owned?” or “How did 
you guys get this building when all the White people are snatching up property around 
here?” They asked such things like, “Do you remember when that fancy pizza shop across 
the street used to be a Laundromat?” and made comments like, “Pretty soon, none of us will 
be able to afford to live here.” Their questions and genuine concerns, along with visible signs 
that the neighborhood was skewing White middle class (e.g., the opening of a yoga studio, a 
painted mural alongside a popular building in which no Black people are depicted, and the 
closing of corner stores in favor of craft beer and imported wine shops) helped open my 
eyes to the possibility that Black and White residents might be experiencing urban renewal in 
OTE very differently.  
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In the summer of 2013, three years into my doctoral program and with coursework 
behind me, I left Arizona, relocated to OTE and began crafting my dissertation research 
proposal to focus on exploring the perceptions and impacts of social transformation in a 
neighborhood that simultaneously felt familiar and foreign to me. My study received IRB 
approval in July 2014 and fieldwork immediately followed. 
Purpose of the Study 
In the years following Lance Freeman’s seminal study, There Goes the ‘Hood: Views of 
Gentrification from the Ground Up (2006), the literature about how indigenous residents 
experience gentrification and its impacts on education, agency, and life has grown only 
slightly, and tends to explore gentrification driven by neighborhood regimes, “largely 
informal coalitions that bring together representatives from the public, private, and civic 
sectors” (Webb, 2013, p. ii), in major U.S. cities such as New York City, Chicago, Boston, 
and Los Angeles. Few studies examine the lived experiences of African Americans (the likely 
indigenous residents of urban neighborhoods), in gentrifying communities of smaller cities, 
such as Columbus, Ohio (the city in which my research was conducted) where neighborhood 
regimes have failed to emerge.  
My dissertation seeks to understand the dynamics Black folks perceive and ascribe to 
be associated with the economic, social, and policy transformations in their neighborhood, 
Olde Towne East (OTE) and the impacts of these transformations on their agency, 
education, and life. OTE is a predominately African American neighborhood located on 
Columbus’ historic Near East Side undergoing a decades long process of gentrification that 
has recently picked up considerable steam (Columbus Underground, 2016). This 
ethnographically inspired study begins with a historical analysis of OTE and then moves to a 
contemporary analysis of relevant data to demonstrate the vast disparities across myriad 
  8 
measures between the neighborhood’s Black and White residents. The crux of the 
dissertation features interviews with Black residents (N=17) who shared their stories about 
life in OTE and reflected upon what they perceive to be associated with the social 
transformation of the neighborhood as well as the impacts that gentrification has had on 
their lives and their community.   
While I entered the field with sensitizing concepts from Critical Race Theory and 
political economy, I employed grounded theory techniques and decided to take an inductive 
approach, relying on the data collected throughout this ethnographically inspired study, as 
opposed to a preconceived hypothesis about gentrification, to move me closer to developing 
a theory about how Black folks in OTE perceive and experience the economic, social, and 
policy transformations that have occurred in the decades after WWII. However, instead of 
discovering a new theory, my analysis confirms the usefulness of both political economy and 
Critical Race Theory as appropriate frameworks with which to understand gentrification and 
to demonstrate how race, class, and geography are inextricably linked to structural 
inequalities and how these links affect subjectivity and agency in education and life. Indeed 
this study departs from most research on gentrification in that it examines both individual 
and structural dimensions of gentrification, presenting a broader view of both scale and 
scope than traditionally the case in scholarly research (Lees, Slater, & Wyly, 2008). 
Furthermore, bringing the racial, political and economic aspects of social transformation 
together help us to better understand how gentrification is perceived, performed, produced, 
reproduced, mediated, and challenged in urban communities. This study provides an 
empirical space and useful methodological framework that may be adopted by scholars, 
policymakers, and practitioners to explore gentrification in similar contexts.  
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Overview of the Dissertation 
In this introduction I situated the contemporary processes of gentrification within 
the context of systemic racism and highlighted the need for academic and applied research 
on urban blight and redevelopment to privilege the perceptions and voices of people 
experiencing life on the margins. I also shared autobiographical information to help readers 
understand my positionality and to be transparent about the ways in which I identify with 
the plight of Black folk generally, and in OTE specifically. And while I am unequivocally 
partisan to the cause of advancing Black equality and social justice, I have approached this 
research with a spirit of and dedication to criticality, much in the vein of other identifying 
ethnographers (Freeman, 2006; Brown-Saracino, 2009; Dumas, 2008; Noguera, 2003).  
In Chapter 2, I review literature that helped me to better understand contemporary 
U.S. urban gentrification, Black folks’ perceptions of and experiences with gentrification, and 
the relationship between gentrification and urban education. Next I outline the tenants of 
two frameworks, political economy and Critical Race Theory that I found to be most helpful 
in understanding how Black folks experience gentrification. 
Chapter 3 details the methodology that guided this ethnographically inspired research 
study including the data collection and analysis procedures for both the historical analysis 
that contextualizes OTE and identifies major demographic, policy and social shifts post 
WWII that have contributed to the current neighborhood landscape, and the in-depth 
interviews with Black OTE residents that undergirds this study. I discuss the coding 
mechanism I used to identify the values, attitudes, and beliefs expressed in participant stories 
that anchor their perceptions of the dynamics that are associated with the shifts in OTE. 
The chapter concludes with details about my positionality and the challenges and lessons I 
learned in the field.  
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The findings from this study are presented in Chapter 4. My analysis offers a critical 
examination and interpretation of the dynamics that Black folks in OTE perceive to be 
associated with the economic, social, and policy transformations in their community, over 
the last several decades. Detailed excerpts from participant interviews along with my analytic 
reflections guide the reader through my interpretation of the historical record and participant 
stories that served as the basis for my concluding argument. The four predominant dynamics 
I conceptualized from historical data and participant stories to be the forces most associated 
with the gentrification of OTE are:  
o Institutionalized racism and discrimination  
o Sophisticated, well-organized strategies for dispossession and disenfranchisement  
o Declining Black economic power 
o Black consciousness 
In the final section of the chapter, I reaffirm my conclusions and offer my analysis of the 
impact that the transformation of OTE has had on agency, education, and life for its Black 
residents.  
The dissertation concludes with Chapter 5, where I discuss new revelations in the 
escalation of gentrification in OTE, micro and macro implications of this study, my plans for 
future research, and my thoughts about how focusing on commonalities in Black 
perceptions of and experiences with gentrification might encourage solidarity and assist Near 
East Side residents in conceptualizing a strategic, action-oriented vision for resisting 
gentrification and advancing social and economic justice.  
The appendix contains several photographs of OTE taken in March 2016. These 
photos are intended to be illustrative only, and were not part of the research methodology. 
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By including them, I hope to orient the reader to discrepancies that anyone walking through 
OTE can see. The photos are data points in a complex story.   
Terms 
In this dissertation I use the terms African American, Black and Black folk 
interchangeably. To refer to Black folk who have lived in OTE for many years, even 
decades, I initially did not have a term I felt strongly about. The literature has referred to this 
population as longtimers (Brown-Saracino, 2009), and as indigenous residents (Freeman, 
2006). I began using the term indigenous residents in my interviews and writing only 
sparingly, as I searched for a more appropriate and meaningful term. In an interview with 
one of my research participants, she described herself and other Black residents who have 
resided on the Near East Side for generations as the legacy population. From that point on, I 
have opted to use her term. Finally, my use of stories as the main data source for this study 
follows a central tenant of Critical Race Theory to, “redirect the dominant gaze, to make it 
see from a new point of view what has been there all along,” (Taylor, Gillborn, & Ladson-
Billings, 2009, p.8). I use the term stories, purposeful conversations, reflections, interviews, 
and narratives interchangeably to capture the standpoints and perceptions of Black OTE 
residents.  
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CHAPTER 2 
Literature and Perspectives 
 As I began developing this research project, I consulted literature that helped me to 
better understand U.S. contemporary urban gentrification, Black folks’ perceptions of and 
experiences with gentrification, and the relationship between gentrification and urban 
education. These strands of research provided me an introduction into the ways in which 
scholars have conceptualized gentrification, its causes, and the impacts it has had on people, 
community, and education. Further, I was keenly interested in the processes of gentrification 
and whether or not those processes were evident across geographical contexts. And finally, I 
wanted to examine if and to what extent gentrification improved educational outcomes for 
legacy students living in urban communities. What follows is a review of the literature I 
deemed most relevant to helping me understand the scholarly landscape and to position my 
study as a contribution to the field. After reviewing the literature, I detail two conceptual 
frameworks, political economy and Critical Race Theory, that I found to be most helpful as 
they relate to issues of living and learning under gentrification. And while I opted to 
approach my data collection and analysis from a grounded theory perspective, I used the 
primary tenants of each framework as sensitizing concepts that I reflected upon during my 
work in the field and in developing my conclusions.   
U.S. Contemporary Urban Gentrification 
Conceptualization 
Gentrification is understood as happening when “central urban neighborhoods that 
have undergone disinvestments and economic decline experience a reversal, reinvestment, 
and the in-migration of a relatively well-off middle and upper-middle class population,” (Van 
Vliet 1998, p.198). Kennedy and Leonard (2001) note that gentrification often changes the 
  13 
essential character and flavor of a neighborhood through displacement of lower-income, 
long-term residents. Since the term gentrification was first coined in 1964 by British 
sociologist and Marxist Ruth Glass, it has continued to be a politically charged term, hence 
its shameless softening by policymakers, developers, and gentrifiers alike who mask and 
market it as urban “regeneration, renaissance, revitalization, and renewal,” (Lees, Slater & 
Wyly, 2008, p.xxi). In academia, scholars from diverse disciplines including geography, 
sociology, anthropology, economy, and political science have studied gentrification. Since 
Glass’ early writings on the subject, gentrification has been conceptualized as a class-based 
phenomenon though the first major wave of empirical studies in the 1960s and 1970s 
focused almost exclusively on its processes and outcomes, and not its causes (Smith & 
Williams, 1986). It was not until the late 1970s and early 1980s that the causes of 
gentrification began to be explored in the literature. Early gentrification scholars like 
Hamnett, Smith, and Williams began to conceptualize gentrification as the visible spatial 
component of the economic, social, and political transformation of American society (Smith 
& Williams, 1986; Hamnett, 1991). And while the vast majority of the gentrification literature 
produced over the last half century is decidedly critical (Atkinson, 2002), Lees, Slater, & 
Wyly (2008) contend that such research has failed to restrict the expansion of gentrification 
or limit its negative consequences. Beauregard (1986) has long believed that part of the 
reason gentrification has continued without regard for critical research is because of the 
hegemonic forces that promote it but also because, “journalistic immediacy, redevelopment 
ideology and positivist research have obscured the essential meanings and the underlying 
causes,” (p.11 in Lees, Slater, & Wyly, 2010). These ahistorical, neoclassical conceptions of 
gentrification tend to view it as the positive outgrowth of individual locational preferences 
coupled with a sense of middle class altruism and market opportunities that will at some 
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point reach equilibrium, with the added benefit of having breathed life into chronically 
depressed portions of the city.  
Yet Atkinson (2003) argues, “the problem of gentrification is less about its 
conceptualization and more about the need for a project which will begin to address the 
systematic inequalities of urban society upon which gentrification thrives,” (p. 2349). It is 
precisely the expansion of inequality produced by gentrification that has concerned most 
scholars who research and write about the topic. There appears to be widespread scholarly 
agreement that gentrification will continue to expand as it is considered the “consummate 
expression of an emerging neoliberal urbanism,” (Smith, 2002 in Lees, Slater & Wyly, 2008 
p. xxi).  
Explanations 
Why gentrification develops in a particular urban setting relies on explanations of 
production and consumption. On the production side, Neil Smith’s (1979) highly 
popularized rent gap theory is essentially a Marxist argument about capitalist development 
and creative destruction applied to, “individual land parcels in the inner city, where gentrified 
wealth collides with disinvested property,” (Lees, Slater, & Wyly, 2008, p.51). In summary, 
the rent gap theory is described and explained as,  
the shortfall between the actual economic return from a land parcel given its present 
land use (capitalized ground rent) and the potential return if it were put into its 
optimal, highest and best use (potential ground rent). Nearly every aspect of urban 
growth, innovation, and technological development will change the urban landscape 
of accessibility and activity, producing mismatches between existing land uses and 
optimal, highest, and best uses. Urban investment and growth thus inevitably 
produce disinvestment and rent gaps for older portions of the urban fabric. As the 
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rent gap grows larger, it creates lucrative profit opportunities for developers, 
investors, home buyers, and local governments to orchestrate a shift in land use-for 
instance, from working-class residential to middle-or upper-class residential (Lees, 
Slater, & Wyly, 2008, p.51).  
The rent gap theory, though widely accepted by critical scholars, is still highly 
debated some 30 years after its advancement as an explanation for the cause of 
gentrification. Most notably, the rent gap is criticized because it challenges neoclassical 
conceptions of consumer choice. The rent gap explanation clearly moves us away from 
thinking about and ascribing deep neighborhood transformations to the preferences and 
actions of individuals, disconnected from power, policy and the unrelenting quest for capital 
accumulation inherent in a capitalist society.  Another critique of the rent gap, which actually 
comes from critical scholars, is that it does not always accurately predict where gentrification 
will sprout. Basically, the rent gap alone is insufficient at capturing critical neighborhood 
variables that make gentrification more or less likely to take hold. For example, 
neighborhood variables or effects such as crime, geography/proximity to attractions, quality 
of infrastructure, and engrained perceptions of the area can deter gentrification even if the 
rent gap is exceptionally high (Lees, Slater, & Wyly, 2008, p.58). Neighborhood effects as 
they contribute to the deterrence of gentrification, will be given more attention in the 
concluding chapter of this dissertation.  
Consumption explanations about why gentrification occurs seek to understand who 
gentrifiers are and what motivates them to locate to central city neighborhoods. Early 
explanations advanced the idea that postindustrial changes in the American labor market, 
moving away from manufacturing and towards a professionalized, service and creative based 
economy expanded the middle class and encouraged them to relocate to the city center 
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where the new jobs were located (Bell, 1973; Ley, 1996; Hamnett, 1996). The problem with 
this explanation is that it assumed that when the economy shifted, either working class folk 
somehow got middle class jobs or that there was a working class and industry exodus from 
the city center creating vacant space for new economy jobs and the expanding middle class 
professionals who would occupy them. Therefore, middle class newcomers to the city center 
were thought to contribute only slightly to the growth of gentrification.  This postindustrial 
explanation does not take into account that in some cities, manufacturing is still a thriving 
industry and middle class gentrifiers have displaced workers and even work itself. Curren 
(2004) argues,  
In the case of industrial uses and blue-collar workers, a narrative of obsolescence has 
been created which makes the removal of industrial work and workers politically 
palatable. Constructing industrial space as obsolete makes the removal of industrial 
factories and warehouses that remain in central cities, as well as the jobs they 
provide…a pragmatic response to global economic change…Those industrial uses 
that remain are framed not only as obsolete but also as dirty barriers to progress and 
a more beautiful urban landscape (p.1245).  
Other consumption side explanations for gentrification include the idea of the city as 
an oasis in which to express counterculture identity. This explanation was advanced during 
the early stages of gentrification research but has remained durable. It illuminates why first 
wave gentrifiers are often gay or lesbian (Knopp, 1990), single, middle class women (Bondi, 
1991), or described as bohemians, hippies, and yuppies (Ley, 2003). However, Rose (1984) 
noted early on that gentrifiers are not a monolithic group. This is still true today as urban 
gentrifiers span the political spectrum and bring with them different ideologies about 
community, diversity, and progress. The commonalties among gentrifiers however are that 
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they tend to be middle class, White, and better educated than the legacy population (Lees, 
Slater, & Wyly, 2008).  
Stages of Gentrification: Past, Present, and Future 
Clay’s (1979) Stage Model of Gentrification is a well-regarded example of how early 
gentrification typically evolved in urban communities. The following table, adapted from 
Clay’s model characterizes key elements of each phase of gentrification. These stages were 
developed by Clay based on his observations and insights from key informants in large 
gentrifying U.S. cities.  
Table 1 
Key Stages of Gentrification 
Stage Essential Features 
Stage 1 o Small group of risk-oblivious people 
move in and begin renovating 
homes for their primary residence 
o Influx of new people (pioneers) 
garners little public attention 
o Little displacement occurs 
o Homes are purchased and 
renovated with private capital and 
sweat equity 
o In many cities, gays and lesbians 
were urban pioneers 
Stage 2 o More of the same type of people 
move in 
o Small promotional activity begins  
o Displacement occurs as vacant 
homes are in short supply 
o New residents establish new 
boundaries 
o Neighborhood may be given a new 
name 
Stage 3 o Neighborhood garners major media 
attention 
o Developers show up 
o Displacement continues 
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o Tensions arise between legacy 
population and 
pioneers/newcomers 
o Newcomers seek to restrict 
subsidized housing in neighborhood 
o Neighborhood is finally viewed as 
safe for young middle-class 
newcomers 
Stage 4 o Large number of properties are 
gentrified 
o Newcomers petition for historic 
district designation or other strict 
controls 
o Buildings held by developers come 
on the market 
o Small businesses emerge 
o Home prices and rents increase 
exponentially 
o Renters are displaced 
Source: Adaptation of Abbreviated Version of Clay (1979, pp. 57-59 in Lees, Slater, & Wyly, 
2008, p.33).  
While Clay’s model is helpful in determining the extent to which a neighborhood has 
reached its tipping point, these stages are now regarded as somewhat antiquated and should 
serve as mere guides, to the degree that they are helpful at all. The processes and expansion 
of gentrification rely on several factors and are highly contextualized. Van Weesep (1994) 
asserts,  
Gentrification is deeply rooted in social dynamics and economic trends. Its signs, 
effects and trajectories are to a large degree determined by its local context; the 
physical and the social characteristics of he neighborhoods in question, the positions 
and the goals of the actors, the dominant functions of the city, the nature of 
economic restructuring and local government policy. The study of the city should 
pay heed to this complexity…In the end, the ‘why’ of gentrification is less important 
than the ‘how’ and the repercussions of the process (p.80).  
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If I were to organize the transformation of OTE into Clay’s stages, I would have a 
difficult time neatly fitting the dynamics into his conception. There are significant areas of 
overlap where a feature from one stage actually carries over into a subsequent stage or in 
some cases, a feature might even precede its ideal stage. For example, tensions surfacing over 
race, culture, class, and sexual orientation escalated between OTE’s Black legacy population 
and its pioneer population, as brilliantly depicted in the 2003 PBS documentary Flag Wars, in 
what I would deem as Stage 2 of Clay’s model. Similarly, OTE newcomers petitioned for a 
historic preservation designation in stage 2 of Clay’s model as opposed to stage 4. Besides 
the issues of overlap, Clay’s model also does not take into account the fits and starts of 
gentrification that are assisted or hindered by economic recessions, public-private 
partnerships, capital flows from developers, government initiatives and tax incentives, 
neighborhood associations, and public resistance to transformation.  
Hackworth and Smith (2001) extended Clay’s stage model to account for the 
transitions relevant to contemporary gentrification. Their model, adapted and briefly 
summarized below divides the stages of gentrification into three primary waves with two 
recession era transition points.  
Table 2 
Key Waves of Gentrification 
Years Wave Essential Features 
1950s-1973 1 o Sporadic 
o Major cities 
o Developers and 
investors bought 
large portions of 
disinvested 
neighborhoods 
o Recession set the 
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stage for 1980s 
gentrification 
1970s-1980s 2 o Expanded & 
anchored 
o Common in small 
cities 
o Resistance over 
displacement 
1990s 3 o Slowed with the 
recession 
o Speculation about 
de-gentrification 
o Returns & expands 
beyond city center 
o Linked to large scale 
capital and state 
support 
Source: Adapted from Hackworth and Smith (2001). The changing state of gentrification.  
As recently as 2008, Hackworth and Smith’s model was seen as outdated by some scholars 
because it predates the Great Recession and its impacts. Lees, Slater, and Wyly (2008) 
suggested the add-on of a fourth wave that, “combines an intensified financialization of 
housing combined with the consolidation of pro-gentrification politics and polarized urban 
policies,” (p. 179).  
Black Folk and Gentrification 
 Scant research focuses on the impacts of gentrification on Black folk, the legacy 
population of most U.S. inner city neighborhoods (Lees, Slater, & Wyly, 2008). Atkinson and 
Bridge (2005) surveyed the gentrification literature and found that the impacts of 
gentrification are primarily negative. While their research focuses on gentrification in a global 
context, their assertion that contemporary gentrification has elements of colonialism, 
particularly in its privileging of Whiteness, could conceivably extend to the impacts of 
gentrification on Black folk in U.S. urban cities. The following table displays their findings.  
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Table 3 
The positives and negatives of gentrification 
Positive Negative 
 Displacement through rent/price increases 
 Secondary psychological costs of 
displacement 
Stabilization of declining areas Community resentment and conflict 
Increased property values Loss of affordable housing 
 Unsustainable speculative property price 
increases 
Reduced vacancy rates Homelessness 
Increased local fiscal revenues Greater take of local spending through 
lobbying/articulacy 
Encouragement and increased visibility of 
further development 
Commercial/industrial displacement 
 Increased cost and changes to local services 
Reduction of suburban sprawl Displacement and housing demand 
pressures on surrounding poor areas 
Increased social mix Loss of social diversity (from socially 
disparate to rich ghettos) 
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Rehabilitation of property both with and 
without state sponsorship  
Under occupancy and population loss to 
gentrified areas 
Source: Atkinson and Bridge eds., (2005). Gentrification in a Global Context: the New Urban 
Colonialism 
 
Yet, by and large, Black folk have been excluded from the gentrification literature at 
several stages in its history. Early empirical studies addressed the processes of gentrification 
and its impacts only to the extent of quantifying displacement (Freeman, 2006), which is a 
terribly difficult impact to accurately measure as Wyly (2005) aptly points out:  
It is difficult to find people who have been displaced, particularly if those people are 
poor…by definition, displaced residents have disappeared from the very places 
where researchers and census-takers go to look for them (p.27).  
More importantly, there are many more impacts of gentrification on Black legacy 
populations besides displacement that have yet to be thoroughly explored in the literature. 
These impacts could potentially include trauma, psychological distress, economic 
deprivation, apathy, resilience, and resistance, to name a few.  
And while production explanations for gentrification focused on unequal 
development and structural forces, explicit references to the structural forces that relegated 
poor Black folks to the inner cities where gentrification was occurring were decidedly absent 
in the literature. When the literature moved more towards researching the causes of 
gentrification, consumption explanations tended to focus on the activities and experiences of 
White gentrifiers and almost never explored research on the activities and experiences of 
Black middle class residents who elected to stay in the city or newly arrived Black gentrifiers. 
Having acknowledged the dearth of studies that seek to understand gentrification from the 
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Black perspective, I briefly bring into focus two studies that have significantly contributed to 
our knowledge about how Black folk view and participate in urban gentrification.  
 The most referenced and applicable study that explores the impacts of gentrification 
from the perspective of Black indigenous residents is Lance Freeman’s There Goes the Hood: 
Gentrification from the Ground Up (2006) in which he finds that decades of disinvestment and an 
in-tact collective memory of unfulfilled promises and discrimination led Blacks in his study 
to view the possibilities of gentrification to bring about equal opportunity and upward 
mobility cynically. Although appreciative of the improvements made to the neighborhood in 
the wake of White arrivals, Blacks remained distrustful of gentrification and gentrifiers but 
also somewhat optimistic that they might be able to influence change agents towards actions 
that benefit the whole community.  
 Freeman’s research, while still attuned to class issues, places race at the center of his 
investigation by privileging Black perspectives and experiences with gentrification in ways 
that other studies until that point had not.  The issue with Freeman’s analysis however, is 
that he attempts to flatten the impacts of gentrification, presenting both its potential merits 
and potential dangers as if they are of equal weight. It is clear that his research participants 
are highly skeptical of gentrification and its promises to improve the lives of Black folk yet 
Freeman (2006) suggests in his conclusion that the best way forward for indigenous 
residents isn’t to resist gentrification but to hope that a balance is struck, “between allowing 
the market to do its thing while correcting for some of the undesirable outcomes inherent in 
market capitalism,” (p.209). While politically safe, I perceive this stance to be inconsequential 
and incapable of ever bringing about his stated, “bias toward equity and the redistribution of 
resources”, (p.15). If we are to take our cues from history or the collective memory 
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Freeman’s participants display, we would do well to heed the wisdom of Frederick Douglass 
(1857), “Power concedes nothing without a demand. It never did and it never will.” 
 Monique Taylor’s Can You Go Home Again? Black Gentrification and the Dilemma of 
Difference (1992), examines the experience of Black folk as gentrifiers in Harlem. Taylor’s 
study explores class differences between Harlem’s legacy population and affluent Blacks who 
opt to move into the neighborhood to seek refuge from the racism and exclusion they face 
living and working in the “increasingly integrated arenas of post-Civil Rights America,” 
(p.296). Taylor finds that Blacks returning home are not perceived as gentrifiers by the legacy 
population. Instead, their presence in the neighborhood is welcomed and reconfirmed as 
they work alongside legacy residents to empower the community through their participation 
in town hall meetings and political committees. Black gentrifiers, while aware of class 
differences between themselves and legacy residents, found little difficultly bonding with 
neighbors, as shared rituals of kinship and community eclipsed their class differences.  
This study is significant in that it questions the extent to which Black folk, 
irrespective of class, could ever be perceived as gentrifiers in Black neighborhoods. With 
shared racial experiences of discrimination in America, bonds between Black folk are often 
readily formed with little regard to class. After all, Black folk in America have only recently 
attained middle class status. Even so, there is an underlying acknowledgement that Black 
middle class economic status is less stable than middle class status for Whites (Sharkey, 
2013), making it easier for Black folk see oneself in the other.  
Education and Gentrification 
 To the extent that gentrification is conceptualized as a mechanism to spur economic 
development, stabilize housing, and create upward mobility for poor and working class 
people living in America’s disinvested cities, the same logic or naiveté is applied to the hope 
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of gentrification to remedy urban schools. But the data on the relationship between 
education and gentrification shows little or no evidence that educational achievement in 
urban neighborhoods increases with gentrification.  
Using administrative data over an 11 year period, Keels, Burdick-Will, and Keene 
(2013) find that in Chicago, the nations 3rd largest school district, gentrification has little 
effect on neighborhood schools. Furthermore, the authors note, “Neighborhood public 
schools experience essentially no aggregate academic benefit from the socioeconomic 
changes occurring around them and may even experience marginal harm, as the 
neighborhood skews towards higher income residents,” (p.238).  
 In Lipman’s The New Political Economy of Urban Education: Neoliberlim, Race, and the Right 
to the City (2011), she documents the struggle for Black and Latino kids in Chicago to access 
quality schools in gentrifying neighborhoods. In 2010 the city opted to close at least 60 
public schools to open 100 new charter, contract and traditional ones in what Lipman 
describes as the neoliberal restructuring of education. The city claimed that the new schools, 
allowing parents to exercise supreme choice, would result in better educational opportunities 
for the cities poorest residents. Yet it turns out that very few public schools were created 
through this plan. Instead, Lipman found that, “Charter, contract, and military schools are 
concentrated in low-income communities of color while several neighborhood schools in 
gentrifying areas were turned into selective enrollment schools that largely exclude 
neighborhood children,” (p.54).  
 DeSena (2006) documents the ways in which gentrifiers in the Greenpoint 
neighborhood of Brooklyn use their social networks and engage in formal and informal 
activism to secure better public educational opportunities for their children outside of 
Greenpoint. DeSena observed that only 1 to 2 children in her son’s preschool class of 21 
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students moved on to the public school in the neighborhood the following year. In a clear 
rejection of the neighborhood schools, gentry parents interviewed for this study felt that 
they were simply selecting “appropriate,” (p.245) schools for their children and held little 
regard for the neighborhood schools which enrolled primarily low-income, ethnically and 
racially mixed students. This rejection was somewhat surprising considering that 
neighborhood schools in Greenpoint were “highly regarded from the standpoint of city and 
state testing,” (p.245). 
 Yet the findings from the Greenpoint case study- that gentrifiers are comfortable 
living in diverse neighborhoods but refuse to send their children to neighborhood schools- is 
echoed in a recently released report from New School (2016) which used a spatial analysis to 
map median family income and racial make up against those of surrounding schools. The 
report determined that while several neighborhoods appear to have great economic and 
racial diversity, the schools in those neighborhoods do not reflect the same mixture. The 
effects of gentrifiers opting out of neighborhood public schools not only ensure that 
neighborhood schools remain highly stratified by race and income but also erodes the 
possibility for neighborhood integration and cohesion (DeSena, 2006).  
Critical Social Theories 
 Critical social theory, according to Anyon (2009), “includes various types of 
scholarship that critique domination and subordination, promote emancipatory interests, and 
combine social and cultural analysis with interpretation, critique, and social explanation,” (p. 
2). Critical social theory is oriented towards transformation and draws upon collective action 
to achieve it (Burbules & Berk, 1999). Critical theorists address concepts such as politics, 
power, race, gender, social change, and hope. Critical social theory is considered a holistic 
theory, “one that addresses the entire nexus of relevant issues or problems” (Anyon, 2009, 
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p.14) and in terms of education, necessarily “extends considerably beyond [examining and 
critiquing] policies that we normally think of as “educational,” (p.15).  Anyon goes on to say 
that, “Critical social theory is a powerful tool with which to make links between educational 
“inside” and “outside,” between past, present, and futures, and between research design and 
larger social meanings” (p.3). Under the umbrella of critical social theory are political 
economy and Critical Race Theory, both of which informed this study. 
Political Economy 
The concept of political economy is a Neo-Marxist analytical stance that connects historical 
and recent political and economic practices to trends and outcomes in education and 
gentrification. A political economy of education challenges the ability of top-down 
educational reforms to alter not only educational outcomes in urban schools but to have any 
positive bearing on economic opportunities that have been systematically denied to 
marginalized groups. Anyon’s Ghetto Schooling (1997) emphasized how four historical 
developments in the city of Newark, New Jersey came to define the conditions, outcomes, 
and expectations of its urban schools. She found that (Anyon, 2011, pp. 50-53): 
 1. The social class and racial status of the overall city and neighborhood population 
was closely correlated with the level of the city’s investment in education and with 
the district’s success in educating its student population.  
2. The contours and fortunes of Newark’s schools in the 20th century were also 
intimately linked to economic transformations of the city-and to federal and state 
policy as well as to local and national corporate decision-making.  
3. The political isolation of cities allowed more than a century of tax and other 
policies that penalized cities-and therefore their schools.  
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4. In part because of the absence of sufficient economic resources and entry level 
jobs and political underrepresentation in state and federal legislatures, for most of 
the last 100 years the city schools have been enmeshed in local networks of 
corruption and patronage.  
These findings demonstrate that education is a function of economic, political, and 
social policies rather than a panacea to them. Therefore, Anyon among others (see Apple, 
2013; Berliner, 1996; Lipman, 2011; Noguera, 2003) argue that no real, sustainable gains in 
education can be made until dominant power, economic, and social structures are 
challenged and changed. Educational reforms, no matter how well intentioned, “are not 
sufficient [because] they fail to reach into the neighborhoods and overcome many decades 
of urban economic decline and the race and class ghettoization of the population” (Anyon, 
2011, p. 53).  
As it relates to gentrification, political economy has long been the dominant 
framework in which to conceptualize its causes, processes, outcomes, and impacts. A 
political economy of gentrification challenges neoclassical assertions that gentrification is 
simply the byproduct of consumer choice and market movements. Instead, political 
economy places gentrification in a broader historical and structural context of 
disinvestment and redevelopment aimed at meeting the needs of capital, not people 
(Smith, 1979). The units of analysis most aligned with political economy are institutions 
and policies. This framework foregrounds class in typical Marxist fashion but does not 
analyze the ways in which race in America is inextricably linked to class and geography. 
Other critiques of political economy include that its goals are utopian and thus 
unattainable, that critical pedagogical practices to raise consciousness do not necessarily 
translate into action towards social transformation, and more recently, that the articulation 
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of labor and production central to its theory is outdated in today’s technologically 
advanced, financialized global economy (Lipman, 2011). 
Critical Race Theory 
 Critical Race Theory as described by Taylor (2009), “comes from a long tradition of 
resistance to the unequal and unjust distribution of power and resources along political, 
economic, racial, and gendered lines in America, and across the globe, with the support and 
legitimacy of the legal system which makes possible the perpetuation of the established 
power relationships of society,” (p. 1). Legal scholars such as Derrick Bell, Richard Delgado 
and Kimberle Crenshaw were instrumental in forging the tenants of Critical Race Theory 
which hold that 1) racism is normal and endemic in the U.S; 2) Blacks will only get ahead to 
the extent that their “interests converge” with the interests of Whites, and that Whites must 
benefit even more than Blacks from subsequent transactions; 3) history and context are 
essential for grounding scholarship and play a central role in restoring collective memory; 4) 
dominant ideologies of objectivity, meritocracy, and colorblindness must be challenged by 
the experiential knowledge and counter-narratives of people of color; 5) Critical Race Theory 
borrows from diverse intellectual traditions; and 6) activism is necessary to bring about 
systemic change (Litowitz, 2009). It is important to note that racism in the Critical Race 
Theory tradition is less concerned with individual racists than it is concerned with, “the 
larger, systemic, structural conventions and customs that uphold and sustain oppressive 
group relationships, status, income, and educational attainment. In this way, it becomes 
possible for the reproduction of inequality in America to be made possible through a society 
of racism without racists (Bonilla-Silva, 2003).  
 Critical scholars such as Gloria Ladson-Billings, William Tate, Zeus Leonardo, and 
David Gillborn extended critical Race Theory to education beginning in the mid 1990s. 
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Critical Race Theory provides a useful analysis for explaining, critiquing, and challenging 
educational investments, policies, and pedagogy that result in negatively disparate outcomes 
for students of color. Critical Race Theory exposes how curriculum promotes the “master 
script” (Swartz, 1992) of White supremacy by systematically muting and erasing Black (and 
other) voices that challenge dominant culture and power.  In terms of educational 
instruction and assessment, CRT explores how current strategies presume Black student 
deficiency and utilize standardized testing to legitimize the deficit presumption of Black 
students. Rather than conceptualizing school funding and finance as an economic issue 
subject to changes reflected in state resources, Critical Race Theorists link the inequitable 
funding of public schools-whereby most inner-city and minority majority schools have fewer 
resources- to institutional and structural racism.  
 Critiques of Critical Race Theory have often centered on issues of rigor, validity, and 
generalizability. Since Critical Race Theory relies upon narrative as data, some scholars 
(Farber & Sherry, 1993; Litowitz, 2009) have argued that it is difficult to know if stories are 
truthful, if accounts are isolated or representative, and whether or not these stories should be 
preferred over evidence. Other critiques of Critical Race Theory include its reduction of the 
concept of liberalism to mean incrementalism and its assumption that there exists a  
Since Critical Race Theory encourages researchers to “not hide behind the notions of 
neutrality or objectivity when people are suffering so desperately,” (Ladson-Billings, 2006, 
p.10) Banks (2006) notes that “scholars and researchers who view social justice as a key 
goal of their research and who interpret social justice as promoting educational equality for 
marginalized groups are highly vulnerable to being perceived pejoratively as “advocates” 
rather than scholars” (p. xiii).    
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I have found it useful to employ both political economy and Critical Race Theory 
perspectives to explore the historical and structural transformations that have occurred in 
OTE post WWII, Black folks’ perceptions of the dynamics associated with these 
transformations, and the impacts of gentrification on their agency, education, and life. While 
political economy perspectives ensured that I foreground the role of institutions and 
capitalism in encouraging gentrification, Critical Race Theory encouraged me to move 
beyond class distinctions so prevalent in gentrification literature and to instead consider race 
as the dominant organizing mechanism of gentrification.  
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CHAPTER 3 
Methodology  
This research study seeks to understand the dynamics Black folks perceive and 
ascribe to be associated with the economic, social and policy transformations in OTE and its 
impact on agency, education, and life outcomes. In this chapter, I present the methodology 
that guided this research project.  
 When I originally designed this study, I intended to interview a racially diverse cross 
section of OTE constituents to compare and contrast experiences using demographic 
characteristics such as race, age, sexual orientation, educational attainment, income, and 
length of residence. However, as I began collecting and analyzing data on demographic 
variables to contextualize OTE, the striking patterns of entrenched racial inequality and 
segregation within the neighborhood, despite economic advancements in commerce and 
property values compelled me to learn more about the people experiencing life on the 
margins. My literature review also revealed a dearth of research that seeks to understand 
gentrification from the perspective of Black folks. In this way, the data along with my 
positionality as a young, critical Black scholar who also experienced life on the margins in 
OTE more than 25 years ago, influenced my decision to privilege Black voices in this 
dissertation.  
In addition to purposeful conversations I had with participants, I consulted relevant 
sources of data and performed an extensive historical analysis to contextualize the social, 
economic, and educational shifts that have occurred during the last 30 years in OTE. 
Sources that informed my historical analysis included: Ohio Department of Education 
records, National Center for Education Statistics files, Ohio General Assembly policy 
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documents, news and media reports, City of Columbus neighborhood planning and zoning 
documents, Bureau of Labor and Statistics data, and U.S. Census Tract data.  
 I further tempered interviews and contextual data with my own field observations, 
analytic and recall memos (F. Erikson, lecture, February 27, 2015), and autobiographical 
experiences, which will be explained in the next sections of this chapter. Fieldwork and data 
collection for this dissertation research project spans 12 months and began in July 2014 
when the study received IRB approval under protocol #00001185.  
Ethnographic Research 
Ethnographic research, in its most basic sense involves, “a field-based study lengthy 
enough to surface people’s everyday norms, rituals, and routines in detail,” (Yin, 2011, p.17). 
I chose techniques using this approach because I was most concerned with producing a 
cultural interpretation of how Black folks perceive and experience gentrification as opposed 
to documenting more quantitative aspects of gentrification such as displacement totals, 
residential patterns, economic development activity, and land use analysis which have 
characterized the field. I opted to live in OTE during the course of this study to be 
embedded in the everyday affairs of the community, to experience both mundane and 
momentous moments, and everything in between. Aside from the in-depth interviews I 
conducted with research participants, I developed genuine relationships with fellow 
residents, supported local businesses, and participated in many community events, observing 
and documenting my experiences along the way to develop an understanding about, “how 
people go about seeing, explaining, and describing order in the world in which they live,” 
(Garfinkel, 1967 in Bogdan & Biklen, 2007, p.32). As such, my findings are suggestive and 
not intended to be causal.  
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Participant Recruitment, Selection, and Characteristics 
Recruitment strategies. I sought to interview current and former OTE residents 
and educational constituents (former students, parents of students, teachers, administrators, 
business owners/developers or activists) who were 18 years of age or older I initially utilized 
existing relationships with neighbors to help me identify and recruit potential participants. 
This snowball sampling technique generated nine leads, which I followed up on through 
phone calls and/or emails, and resulted in securing five interviews.  
Participants for this study were also identified and recruited through Next Door, a 
private social network for neighbors and communities. The Next Door OTE/Franklin Park 
social network consists of more than 380 neighbors. Prior to restricting my sample to 
include only reflections from African American participants, I posted a study recruitment 
flyer on the Next Door site to illicit interest from anyone who met the age and 
resident/constituent requirements. Eight people replied favorably to my flyer and expressed 
interest in participating in my research. However, only five of the eight people followed 
through with interviews and three of them were White. It should be noted that the 
overwhelming majority of neighbors in OTE/Franklin Park who use Next Door are White 
so I expected the responses to my flyer to reflect this dynamic. However, once I decided to 
focus on learning about the experiences of Black people in OTE, I took a more targeted 
approach to recruiting through Next Door. I combed through each neighbor profile and 
sent emails directly to Black residents inviting their participation. This direct recruiting effort 
generated another five interviews.  
As an additional recruitment strategy, I posted flyers on community bulletins in local 
coffee shops, cafes, and neighborhood businesses. I also passed out flyers and spoke with 
individuals about my research project at OTE neighborhood festivals and events.  
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Participant selection and characteristics. This dissertation represents a 
nonrandom, purposeful sampling (Bogdan & Biklen, 2007) of Black folks’ experiences and 
perceptions of the economic, social, and policy transformations that have occurred in OTE 
over the past 30 years and its impact on and relationship to agency, education, and life 
outcomes. In total, I formally interviewed 20 participants for this study but omitted three 
interviews with White residents once the study was refined to focus on Black voices. The 
final sample includes a total of 17 Black participants (N=17). Although it is beyond the 
scope of this research project, I do believe there is much to be learned about the process of 
social transformation in OTE from the perspective of White residents. To this end, I share 
sentiments and insight from one telling interview I did with a White OTE resident and 
present it, along with ideas for future research in the discussion section (chapter 5) of this 
dissertation. Although purposeful sampling is considered statistically biased in quantitative 
studies, it is an appropriate technique to employ in qualitative studies because it can generate 
particular and in-depth understandings critical to the primary inquiry of the research project 
(Patton, 2002). I relied on the flow and content of the interviews and conversations to 
dictate how much time I spent with each participant. Interviews ranged from just under 
thirty minutes to four hours.  
As a criteria, all participants included in the study are Black, 18 years of age or older, 
and are current or former OTE residents or educational constituents. Beyond that, the 
characteristics of my research participants varied widely. The demographic survey instrument 
shown in figure 1 was completed by 88% (15 of 17) of study participants.  
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Participant Demographic Data 
Title of research study: Exploring the relationship between education and social 
transformation 
Investigators: Gustavo E. Fischman (PI), Professor, Arizona State University and Monica 
L. Stigler, Doctoral Candidate, Arizona State University 
Participants of this research study will be asked to provide answers to the following 
demographic questions:  
What category best describes your annual household income level?  
a) <$10,000 
b) $10,000-$25,000 
c) $25,001-$40,000 
d) $40,001-$65,000 
e) >$65,000 
What category best describes your age? 
a) 18-25 
b) 26-35 
c) 36-45 
d) 46-55 
e) 56-65 
f) >65 
How many people comprise your household? 
o How many people in your home are under 18 years of age? 
o How many people in your home are over 65 years of age? 
How many years have you lived in (neighborhood name)? 
What category best describes your highest level of educational attainment?  
a) less than high school diploma 
b) high school diploma 
c) some college 
d) technical certification 
e) associate degree 
f) bachelors degree 
g) graduate/professional degree 
How would you describe your race/ethnicity? 
How would you describe your gender? 
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A descriptive analysis of the participant demographic data reflects a relatively middle 
class sample in terms of income and educational attainment. While annual household income 
for the entire sample ranges from less than $10,000 to more than $65,000, 60% of 
participants reported making $65,000 or more annually. Participant income in this study 
more closely resembles the annual median household income for White residents of OTE at 
$65,312 than it does the median household income of OTE’s Black residents at just $19,767 
(American Community Survey 5-Year Estimates, 2009-2013). All participants had at least 
some post secondary education or training with 67% of the sample having obtained a 
graduate or professional degree. Educational attainment levels of the participants in my 
study were much higher than that of the general population for both Blacks and Whites in 
OTE. The percentage of White and Black OTE residents with a bachelor’s degree or higher 
is 42.3% and 12.4% respectively. In terms of gender and age, 60% of study participants are 
female, 40% are male, and 66% of participants are between the ages of 36 and 55. These 
demographics are approximately on par with the general population. Participant household 
composition ranges from just the participant living in the home to up to six people living in 
the home with 73% of participants reporting that school-age children comprise the 
household. The majority (60%) of participants have lived in OTE for 10 or fewer years while 
20% of participants have called OTE home for more than 30 years. 
Beyond simple demographic data, participants in my study were parents and 
grandparents, community servants and activists, graduate students, real estate developers, 
CEOs and elected officials, unemployed, retired, or considering encore careers. They were 
artists, chefs, filmmakers, family historians, and world travelers. Participants expressed 
personal and enduring struggles against racism while also displaying incredible resilience in 
the face of systemic inequality of opportunity and materiality. Most (59%) participants, 
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regardless of age or gender, articulated a deep belief in and relationship with God that 
encourages them to feel significant and to lead a purposeful life despite implicit and explicit 
societal messaging to the contrary. Additional characteristics about participants will be 
shared in their reflections in chapter four.   
Data Collection 
 Ethical protection of participants. Place is central to naming one’s reality and to 
providing a contextualized, historical record of Black life. In this way, I follow critical 
scholars such as Lipman (2011), Noguera (2003), Buras (2010), Kinloch (2010) and Dumas 
(2008) by identifying the specific location in which my study was conducted. In this spirit, I 
have also used the real names of institutions, associations, and organizations. While 
participants in this study spoke freely and did not have qualms about being identified, I 
elected to provide pseudonyms for all participants (with the exception of IMPACT: 
Community Action’s CEO Robert “Bo” Chilton, who gave explicit permission to use his 
name) to ensure confidentiality. Additionally, where appropriate, I concealed details in 
participant reflections that might make their identities apparent.  
 As an additional measure to protect confidentiality, I assigned numerical codes to 
each participant and used the codes to mark each participant’s corresponding reflections and 
demographic data. I saved these files to a password protected cloud storage service.  
In-depth interviews and purposeful conversations. I approached the interviews 
as guided conversations (Yin, 2014) that allowed for a fluid stream of inquiry (Rubin & 
Rubin, 2012) and exchanges with research participants. I designed an interview protocol 
(figure 1) that helped to center the interviews on the primary inquiry of this research project. 
I began each interview with the nondirective grand tour question, “So, what kind of 
neighborhood is OTE?” to orient participants to the present state of affairs in OTE before 
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engaging them in conversation about past transitions or possible future transformations. 
Grand tour questions establish broad topics but do not “bias the conversation by presenting 
a specific item of interest, much less [signal] any particular sequence of topics” (Yin, 2011, 
p.137). Though I expected participants to talk about concepts like gentrification and 
dispossession, I was careful not to introduce these terms in the interview. It was important 
that I allowed participants an opportunity to identify and indicate the salience of a topic or 
term in their own words so that the centrality of topics or terms to participant’s reflections 
could be accurately assessed during the analysis phase (Yin 2011). I also adapted the protocol 
from interview to interview to ensure that the questions I posed reflected specific areas of 
participant knowledge or expertise, when possible. For example, when I interviewed the 
CEO of a social service nonprofit that serves OTE and surrounding areas, I asked questions 
not only about his personal experiences and perceptions of the community but the agency’s 
official position on such things as education, self-reliance, and neighborhood change.  
Each interview ensued as a co-construction between participants and myself as we 
explored lines of inquiry and shared stories. It seemed that most participants were just as 
curious about my experiences in OTE as I was theirs. Instead of trying to conceal my 
experiences or subjectivities from participants in an effort to maintain an air of neutrality, I 
answered questions posed to me, revealing details about my life, my family, and my 
schooling experiences. I also shared my concerns about OTE when I was explicitly asked 
and freely discussed my hopes of seeing a more racially just OTE. Maynes, Pierce, and 
Laslett (2008), referencing Portelli, say this type of openness between researcher and 
participant creates a “two-sided inter-subjective relationship that works best [and enriches 
the study] when there is honesty and full disclosure on both sides” (p120).  
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Figure 2. Interview protocol featuring grand tour questions 
Fourteen interviews were formally scheduled via telephone or email correspondence 
and were held at the preferred location of the participant. The remaining three purposeful 
conversations sprouted more organically and were held “on the spot” as a result of 
conversing with neighbors during common interactions like walking my dog, serving 
customers at my parents’ café, and enjoying a latte at a local coffee shop. It was my intention 
Exploring*the*Relationship*between*Education*and*Social*Transformation*
*Qualitative)Interview)Protocol)Presented)by)Monica)L.)Stigler,)Doctoral)Candidate,)Mary)Lou)Fulton)Teachers)College,)Arizona)State)University)))Interview)Topic:)Life)in)Olde)Towne)East)Grand)Tour)Questions:))
o In)your)opinion,)what)kind)of)neighborhood)is)Olde)Towne)East?))
o What)has)it)been)like)to)live)here?)
o What)factors)led)to)your)decision)to)move)into)or)out)of)Olde)Towne)East?))
o How)would)you)describe)the)social)interactions)between)residents)in)Olde)Towne)East?))Interview)Topic:)Education)in)Olde)Towne)East)Grand)Tour)Questions:))
o How)would)you)describe)the)educational)opportunities)in)Olde)Towne)East?)
o What)do)you)think)created)the)educational)environment)in)Olde)Towne)East?)
o What)do)you)think)schools)tell)us)about)a)neighborhood?)
o What)have)your)direct)experiences)with)schools)in)Olde)Towne)East)been)like?)
o What)were)the)schools)like)in)Olde)Towne)East)10,)20,)or)even)30)years)ago?)
o How)do)you)navigate)educational)options)in)Olde)Towne)East?))Interview)Topic:)Demographic,)Social,)and)Policy)Transformations)in)Olde)Towne)East)Grand)Tour)Questions:)
o Thinking)back)to)when)you)first)moved)to)Olde)Towne)East)and)now,)what)changes,)if)any,)have)you)noticed?))
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to audio record and transcribe each interview but I quickly learned that such a formal format 
was not possible and/or conducive to the conversations that took place during fieldwork. 
For example, one participant preferred to meet at a local park to walk and talk rather than to 
sit stationary and be interviewed. In another case, I was invited to a participant’s home on a 
summer day to sit on the front porch and chat. Our conversation, while free flowing and 
insightful, was consistently infused with loud music from cars passing by, salutes and light 
banter from neighbors out for a stroll, kids playing out front, and a inquisitive toddler who 
bounced from my lap to her mother’s. There were also instances when conversations with 
interview participants organically opened up to people who overheard us talking and invited 
themselves to join the discussion. Although no formal invitation to participate in the 
dissertation research was extended to people who spontaneously joined interviews in 
process, their comments and perceptions nevertheless informed this study.  
Yin (2014) notes, “Using recording devices is a matter of personal preference… [but 
such devices should not be used] as a substitute for ‘listening’ closely throughout the course 
of an interview” (p. 110). To this end, I abandoned my original plan to record and transcribe 
each interview when the interview circumstance or preference of the participant did not 
facilitate such structure. Instead, in these cases I took extensive notes during and/or after the 
interviews and purposeful conversations. My fieldnotes were more than mere accounts of 
events and conversations. Rather, they reflect my “active processes of interpretation and 
sense-making: noting and writing down some things as ‘significant,’ noting but ignoring 
other things as ‘not significant,’ and even missing other possibly significant things 
altogether” (Emerson, Fretz, & Shaw, 1995, p. 8).  
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Document Review and Historical Analysis. Yin (2014) describes several 
strengths of documentation and archival records review to the fidelity of a well-designed 
qualitative study. He suggests that document review has the benefit of being: 
o Stable-can be reviewed repeatedly  
o Unobtrusive-not created as a result of the study 
o Specific- can obtain the exact names, references, and details of an event 
o Broad-can cover a long span of time, many events, and many settings (p. 
106).  
A small sample of the documents I reviewed and analyzed to contextualize OTE and 
to triangulate (that is, to confirm, complete, or texturize) participant reflections is outlined in 
table 4. In total, I reviewed more than 80 different documents, datasets, documentaries, 
maps, and photograph collections to inform the historical analysis. Much of the data I 
reviewed was publicly available and readily accessible online. Documentaries I screened were 
purchased through my local PBS affiliate. Older documents that were not available online, 
including archived newspaper articles and photographs, were accessed through the microfilm 
collection at the main branch of the Columbus Metropolitan Library. I also relied on the 
assistance of resource librarians and historians who granted me access to reports and 
volumes not available for circulation. These documents resulted in hundreds of pages of data 
to review and analyze. I kept links to and/or copies of web-based materials in a cloud-based 
storage file. My method for reviewing the documents was rather organic. I reviewed them 
when conceptualizing the layout of this dissertation, when I needed to understand more 
about a particular phenomenon described by a research participant, or when I needed to 
triangulate data. I became very familiar with some documents, having consulted them several 
times and at great length while other documents were given a more cursory review. While 
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analyzing qualitative documents, I made notes of details I deemed important and began 
constructing a storyboard for how the pieces fit together to inform the study. All statistical 
analyses of Census datasets were performed using Microsoft Excel.  
Table 4 
OTE Contextual Data Documents Sample 
Document Title(s) Source 
2013 Franklin County Children’s Report: Why 
Neighborhoods Matter to Education 
Champion of Children (2013). United Way of 
Central Ohio & Kirwan Institute for the Study of 
Race and Ethnicity. 
o Employment Status 
o Median Income in the Past 12 Months 
o Race 
o Poverty Status in the Past 12 Months 
o School Enrollment 
o Educational Attainment 
 
American Fact Finder. 2009-2013 American 
Community Survey 5-Year Estimates, Census Tracts 
38 & 53. 
2013-2014 Report Card for Columbus City School 
District 
Ohio Department of Education  
Columbus City Schools Levy Decision 2013: A 
Nonpartisan Guide for Community Leaders 
KidsOhio.org 
o Pupil Profiles: Columbus City Schools 
1979-1998 
o Staff Profiles: Columbus City Schools 
1979-1998 
Ohio Department of Education 
Olde Towne Quarter Economic Development 
Strategy 2010 
City of Columbus, Department of Development, 
Planning and Economic Development Divisions 
Near East Area Plan 2005 City of Columbus, Department of Development, 
Planning and Economic Development Divisions 
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Data Analysis 
In the years following Lance Freeman’s seminal study, There Goes the ‘Hood: Views of 
Gentrification from the Ground Up (2006), the literature about how indigenous residents 
experience gentrification has grown only slightly, and tends to explore gentrification driven 
by neighborhood regimes, “largely informal coalitions that bring together representatives 
from the public, private, and civic sectors” (Webb, 2013, p. ii), in major U.S. cities such as 
New York City, Chicago, Boston, and Los Angeles. Few studies examine the lived 
experiences of African Americans (the likely indigenous residents of urban neighborhoods), 
in gentrifying communities of smaller cities, such as Columbus, where neighborhood regimes 
have failed to emerge. Therefore, I decided to take an inductive approach, relying on the 
data collected throughout this ethnographically inspired study, as opposed to a preconceived 
hypothesis about gentrification, to move me closer to developing a theory about how Black 
folks perceive and experience the economic, social, and policy transformations in OTE and 
their impacts on agency, education and life. Grounded theory techniques vital to 
understanding participants’ experiences and concerns were used to disassemble, reassemble 
and interpret data in an iterative, comparative, and inductive manner (Charmaz, 2006). I 
stayed close to the data by simultaneously gathering and analyzing data so that each process 
informed the next. For example, the analysis of contextual data early in the research process 
was essential to the lines of inquiry I pursued with participants and to the triangulation of the 
interview data collected and analyzed for this dissertation project. In the section below, I 
outline the specific grounded theory techniques of coding and memoing that I employed.   
 Coding. Coding, according to Saldaña (2013) is “the critical link between data 
collection and their explanation of meaning,” (p.3) and serves the purposes of “pattern 
detection, categorization, theory building, and other analytic processes” (p.4). For this 
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research project, I chose to code participant interviews and my own analytic memos and 
fieldnotes, paying close attention only to “the most salient portions of the corpus related to 
the research questions” (Saldaña, 2013, p. 16). In this way, participant interviews were given 
more consideration in the analysis than documents reviewed for this study or my own 
observations and experiences.  
While Saldaña warns that not opting to code the total body of data can potentially lead to 
premature typification, he maintains that this hazard can be overcome with experience and 
sufficient quality (original emphasis) data. 
 I opted to code complete thoughts, descriptions, explanations, and experiences of 
research participants. Most often, this process required me to code multiple sentences or 
whole paragraphs instead of single words or lines. I chose to manually code data on 
hardcopies of transcripts, fieldnotes, and memos and utilized what Yin (2011) refers to as 
Level 1, or open coding and Level 2, or categorical coding to focus and condense the data. 
As a critical scholar, one who is “concerned with how existing social relations can be 
interrogated to understand issues of power and institutional contradictions,” (Popkewitz, 
1999, p.3) I also employed “values coding to capture and label subjective perspectives” 
(Saldaña, 2013, p.7) consistent with my analytic lens.  
 Through a constant comparative analysis, I coded data in phases, starting with open 
coding where I developed descriptive codes from key phases, quotes, and complete ideas 
expressed in participant narratives and in my fieldnotes and memos. Having developed a 
short list of sensitizing concepts (Charmaz, 2006) from my literature review prior to 
beginning fieldwork, I was able to hone in on potentially important notions for 
understanding how Black folks experience gentrification in participant reflections that guided 
the initial phase of coding. As I coded the interview data, I continually examined whether 
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codes fit with my sensitizing concepts or if new concepts were emerging. This process of 
coding, referencing sensitizing concepts, refining codes, and developing new concepts 
occurred within and across interview cases.  Figure 3 is a sample of interview text with Bo 
Chilton, the CEO of IMPACT: Community Action Agency and some initial values codes I 
developed. 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In Franklin County I think we (IMPACT: 
Community Action) are one of the leading human 
service agencies, trying to fight the war on poverty. 
The question about what has been our impact, 
obviously we selected that name because we want to 
have an impact, but that’s something we are starting 
to revisit. Because I think the identity of community 
action agency as a whole since 1964, I think that 
here lately we have gotten caught up into running 
programs and services versus really building 
community…I’ve often used this-it’s kind of cliché-
but analogy of, “If you give a person fish they eat for 
a day, if you teach them to fish they’ll eat for a 
lifetime.” But I always say I challenge that 
assumption because you are not going to eat for a 
lifetime unless there is some pond, river, or sea by 
which to catch the fish.  
Implies War on Poverty 
is active and ongoing 
 
 
 
 
 
Skepticism: Questions 
agency’s impact/value 
in fighting poverty 
 
 
 
 
 
Taken off track 
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Figure 3. Example of values coding from interview with Bo Chilton from IMPACT: 
Community Action. 
Saldaña (2013) says that values coding is “the application of codes onto qualitative 
data that reflect a participant’s values, attitudes, and beliefs, representing his or her 
perspectives or worldview” (p.110). I employed values coding to the above text  
then moved to categorical coding, where I began to conceptualize how level 1 codes were 
connected and to what higher set of codes or categories they represented (Yin, 2011). My 
analysis of the above text is presented below: 
Values (Highlighted in blue) 
o Making substantive difference 
o Building community 
o Challenging old paradigms 
Attitudes (Highlighted in purple) 
o Loosing our way 
o Being taken off track 
Beliefs (Highlighted in yellow) 
o War on poverty is active and ongoing 
o Programs and services do not eradicate poverty 
o There is tension between individual agency and societal structure that affects 
life outcomes 
During the next step in my analysis, I followed Saldaña (2013) and relied on “analytic 
reflection through memoing (which I discuss in greater detail in the next section) and 
assertion development [to] weave the three constructs’ (values, attitudes, and beliefs) most 
salient codes together.  
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Memoing. Emerson, Fretz, and Shaw (1995) describe in-process memos as 
products of a more concentrated effort to identify and develop analytic themes while still 
actively in the field and writing fieldnotes” (p. 100). In in-process memos, the researcher 
makes connections across several cases and begins to identify patterns and inconsistencies 
and develops questions that help to guide future interviews, observations, and the analysis of 
themes. I engaged in memoing both during and after interview sessions. My memos during 
interviews were typically short statements, abbreviated thoughts or quick questions that 
occurred to me while the participant was speaking. The memos served as prompts for areas 
of data that I needed to further investigate, codes that I needed to (re)consider, or previous 
analytic claims I made that were either confirmed or in need of interrogation. I typically 
wrote longer memos after each interview and while analyzing, comparing and contrasting 
sets of interviews. In the longer memos, I posed questions such as: 
o What codes can be condensed? 
o What additional literature do I need to review to make sense of these codes 
and emerging themes? 
o Am I surprised by what I am hearing participants say? 
o How do these stories align with the contextual data I’ve collected about 
OTE? 
Charmaz (2006) notes that these more detailed memos potentially frame conclusions and can 
often serve as the earliest drafts of publishable studies. Going back to the values coded 
sample text in Figure 3, I relied on my memos and preliminary assertions to construct the 
following, more comprehensive analytic reflection:  
Bo believes that his organization is a leader in the human services sector but believes it has 
gotten off track to achieve its mission to eradicate poverty by focusing too much on 
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providing programs and services. Instead, Bo believes that activities that lead to genuine 
community building are better suited to fight the war on poverty. As the agency’s leader, Bo 
is positioned to change its focus and has begun to revisit what impact the organization is 
actually making and how it might produce more substantial change in the future. Bo believes 
it is important for people to demonstrate agency to get ahead in life but also recognizes that 
agency is constrained by external factors and resource limitations.  
Challenges in the Field 
Emerson, Fretz, and Shaw (1995) state that, “No field researcher can be a completely 
neutral, detached observer, outside and independent of the observed phenomena” (p.3) and 
in my efforts to document and make sense of the lived experiences of Black folks in a 
neighborhood in which I am from, my positionality as an insider cannot be overlooked. I 
recognized my own voice in so many of the stories that participants shared with me. Our 
collective experiences were largely shaped not only by residing in OTE but also by 
identifying with particular aspects of Black culture including dialect and shared struggles for 
recognition (Taylor, 1994). However, these commonalities represent only aspects of our 
whole selves; there were indeed differences between myself and research participants that I 
had to negotiate during fieldwork.   
As I mentioned earlier, my mom and I moved from OTE to a suburban 
neighborhood when I was still in elementary school. Though we remained close to OTE in 
many ways (for example, we still attended church in OTE and I took tap, ballet, and African 
dance classes in OTE with neighborhood instructors), my experiences have also been shaped 
by my family’s ability to secure advantages as a partial result of relocating to a higher 
socioeconomic community. I returned to OTE to conduct this study on education and social 
transformation as a doctoral candidate, fully aware that 21% of Blacks in OTE have not 
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obtained a high school diploma (U.S. Census Bureau, 2015). Economic, educational, and 
class-based differences between myself and some of my participants were apparent during 
our discussions. Further, generational differences (I am 31; 53% of participants in my sample 
were between the ages of 46-65) between myself and participants, particularly on the topic of 
gender identity and/or sexual orientation were evident. I understand gender identity and 
sexual orientation as fluid and tended to be more accepting of LGBT people in general and 
in OTE than a few of the older Black folks in my study.  Though our commonalities ensured 
that I was not positioned as a gentrifier, I had to balance my status as an insider with 
experiences akin to those of participants and as an outsider with specialized knowledge, 
language, and authority that participants did not share. I would like to think that I straddled 
the fence well, and was actually complimented on my ability to do so by one participant, but 
I cannot be confident that these differences did not impact my ability to relate to participants 
and vice versa.  
In his study on school desegregation in Seattle, Dumas (2008) explains how 
identifying with Black folks created a space in which he and his African American research 
participants moved freely from discussing life stories, to his research topic, and finally to the 
topic of, “where we are now as a (Black) people, as a community, and as a city and nation 
around issues of race and education” (p. 88). I too experienced this fluidity and interest in 
discussing “Black issues” in conversations with Black folks in my study. However, I will add 
that many participants I spoke with encouraged and even expected me to not just research 
and write about Black lives, education, and dispossession, but to do something practical with 
this data. Because I view myself as a scholar-activist, I am inclined to produce research that 
is accessible and action oriented, but I felt pressure from the expectations placed upon my 
work by participants. Some suggested that I stay home (here in OTE) and fix the many 
  51 
problems in our community. Others expected me to extend this work to surrounding Black 
neighborhoods experiencing many of the same ills that plague OTE’s Black residents. One 
participant actually suggested that I do this same study with only White people so that I can 
expose how self-indulged and out of touch with reality she perceived them to be. Part of the 
anxiety around these expectations and others placed upon my work stems directly from my 
indecision about how to disseminate my research findings to a broad audience, my 
uncertainty about the type of career I will pursue after graduation, and my insecurity about 
my scholarship being “good enough” to actually spark dialogue and action to influence 
change. And while it feels awkward to have so many expectations placed upon my research 
and career, I feel privileged to have been entrusted with people’s stories, many of them 
peppered with pain, and to share them with other scholars, practitioners, activists and 
engaged citizens in hopes of building solidary and a more just future.  
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CHAPTER 4 
Findings 
This chapter presents my findings about the dynamics Black folks in this study 
ascribe to be associated with the economic, social, and policy transformations that have 
occurred in OTE post WWII. Before any conclusions can be drawn, it is necessary to 
understand OTE in historical context. To this end, I present findings from my historical 
analysis of the post World War II structural transformations in OTE, including the most 
recent American Community Survey data for OTE, which indicate deep racial inequality 
between Black and White residents across myriad metrics. These findings also serve the 
purpose of contextualizing the participant narratives featured later in this chapter. I 
showcase a summary of participant perspectives that surfaced during the coding and analysis 
phase but highlight in great detail six narratives that provide the richest examples of the 
primary perspectives that emerged. And finally, I discuss the implications that the economic, 
social, and policy transformations have had on participant agency, education, and life.   
Post WWII Structural Transformations 
 Like other industrialized midwestern cities, Columbus experienced significant 
demographic, economic, political, and social shifts after WWII that had lasting impacts on 
urban neighborhoods and schools. These shifts are highly pronounced in OTE, as it 
transformed from an affluent White community for Columbus’ elite to a predominately 
Black middle class community during the 1960s and 1970s, and then to its current status as a 
mostly Black, economically depressed community ripe for gentrification. Drawing on 
contextual data sources described in Chapter 3, the following sections highlight significant 
structural policies and practices that contributed to the transformation of OTE.  
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The Making of Black Neighborhoods 
Understanding the history of King Lincoln is necessary to understanding how OTE 
became a predominately Black community by the late 1960s. Historically Black 
neighborhoods in Columbus in the years before WWII – such as King-Lincoln, American 
Addition, and Flytown – developed near the city center as a result of systemic housing 
discrimination and economic necessity, as most jobs were located in the central business 
district along the banks of the Scioto River and near various railroads (Collins-Warfield & 
Gordon, 2010). While American Addition and Flytown were poor neighborhoods, King-
Lincoln was an affluent neighborhood considered to be the Black business and cultural 
center of the city. The King-Lincoln neighborhood was established in the 1890s and 
flourished through the 1940s (WOSU, 2011). Due to de jure and de facto segregation, King-
Lincoln developed into a self-sufficient community. The variety of Black owned-businesses 
ran the gamut and included a hotel, funeral home, pharmacy, grocery store, and barbershop. 
The neighborhood also had thriving social institutions including churches, schools, and 
theatres. Furthermore, King-Lincoln was home to Columbus’ Black professionals including 
teachers, doctors, dentists, pharmacists, and lawyers (Collins-Warfield & Gordon, 2010).  
The decline of the King Lincoln neighborhood was a result of public policies 
including racial containment, eminent domain, desegregation, and Black middle-class flight. 
In 1940 Poindexter Village, Columbus’ first federal public housing project, opened in the 
King Lincoln neighborhood. The complex spread over 27 acres of land and housed 
hundreds of low-income Black residents from Flytown, American Addition, and a small 
shantytown area located in King Lincoln known as The Blackberry Patch (Near East Area 
Plan, 2005).  Many poor residents perceived the construction of Poindexter Village to be a 
sign of social progress and the government’s commitment to advancing civil rights 
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(Columbus Dispatch, 2013). For some, living in Poindexter Village provided the first 
opportunity to have natural gas, electricity, and indoor plumbing (Columbus Dispatch, 
2013). Though these new amenities could indeed be considered progress, warehousing 
hundreds of Black people in a federal housing project did little to redress the racism, 
discrimination, and structural inequalities that contributed to the poverty that many African 
Americans found themselves in, even during the post war economic boom. The influx of 
low-income residents to King Lincoln began to lessen the neighborhood’s appeal to middle 
class Blacks and weakened its socioeconomic power. The construction of Interstates 71 and 
70 in the late 1950s further undermined the social and economic progress of King Lincoln as 
eminent domain laws allowed the government to seize the land where African American 
homes and businesses stood to make way for the new freeways (Webb, 2013). The 
interstates ran through the neighborhood and cut off access to and from downtown, 
exacerbating economic decline and social isolation (Webb, 2013).  
As desegregation laws, including the 1954 Brown decision, the Civil Rights Act of 
1964 and the Fair Housing Act of 1968 passed, affluent families (both Black and White) 
began to take flight. While most White families fled to newly constructed suburbs, racially 
discriminatory policies such as redlining ensured limited mobility for African American 
families. White Flight from the city center opened spaces for well-off African Americans to 
move to formerly middle class White neighborhoods within the city (Wacquant, 2010), like 
OTE. Though just blocks from each other, King-Lincoln and OTE were practically worlds 
apart in terms of racial, social, and economic characteristics prior to the 1950s.   
As middle class African Americans fled King Lincoln and Whites fled the city, OTE 
became a site of both exodus and genesis. While Whites were incentivized by government 
subsidies and aided by generational wealth to leave OTE and establish new suburbs, middle 
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class Blacks sought new beginnings in this once highly coveted neighborhood. 
Unfortunately, many of the social institutions, businesses, and schools had already been 
disinvested by the time OTE opened up to Black families. Ranney and Wright (2004) 
document how homes vacated by Whites, which in many urban cities during this time were 
already 50 or more years old, were subdivided by White landlords who deferred building 
maintenance and drove down property values. In the 2012 Columbus Neighborhoods 
documentary, longtime OTE resident Eric Marlow recalls, “There were a lot of absentee 
landlords that could care less about our neighborhood. You know, they lived in the suburbs 
and owned the property and all they were interested in was a quick cash flow and they didn’t 
put any money back into their properties” (timestamp 28:38).  With property values being 
positively correlated with school performance (Wang, 2013), flight and disinvestment 
negatively impacted school dynamics and outcomes in OTE for future generations.  
Table 5 shows the decline in overall population in OTE from 1940-2010 and the 
radical shift in racial make-up during the same period.  
Table 5 
 White Flight in Olde Towne East 
Decade Total Population  Percent White  Percent Black  
1940 14,627 93.7% 6.3% 
1950 16,823 90.3% 9.7% 
1960 17,860 62.7% 37.3% 
1970 12,463 23.7% 75.3% 
1980 7,941 22.9% 75.9% 
1990 7,090 21.6% 75.9% 
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2000 5,572 20.2% 74.8% 
2010 4,950 32.0% 62.1% 
U.S. Census Bureau. *Post-1970s percentages may not add to 100% because additional 
racial/ethnic categories were considered.  
The Making of Black Schools 
Columbus Public Schools were officially integrated in 1882 through board policy, 
some 72 years before the Brown decision. In 1884, Reverend James Poindexter was the first 
Black person elected to the school board and in 1904 Columbus became the first city in 
Ohio to employ Black teachers for White students (Columbus Public Schools, 2013). 
Though these racially progressive beginnings are notable, racial containment and class 
segregation maintained the original, segregated social order. Anticipation of forced 
integration after the landmark Brown decision motivated many White families to leave the city 
for the suburbs. Jacobs (1998) explains how Columbus city officials, in cahoots with private 
developers, sacrificed city schools for continued city growth. Jacobs states: 
Because the borders of the city school district and the borders of the city had been 
diverging since 1965, suburban school systems had come to serve a major portion 
[40%] of Columbus by 1979. For the powerful business-led “growth consensus” that 
had long shaped political and economic activity in the city, the existence of these 
“common areas”-the sections of Columbus served by suburban school systems-
provided a development safety valve, disengaging Columbus’ growth from the 
growth of the Columbus schools. (p.44) 
Business and government working together created a defacto dual district, in which 
most African American students found themselves concentrated in inner city schools. 
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Columbus’ robust annexation policies, which started in the 1950s, added real estate to the 
city but agreements with suburban districts and developers permitted children living in 
outlying areas to attend suburban schools (Smith & Schwirian, 2001). Although Columbus 
Public Schools district enrollment grew by 87% in the 1950s and more than 100 new schools 
were built by the mid 1960s, according to Jacobs, most of the growth excluded Blacks and 
by 1964 more than 50 schools were 100% Black or 100% White. Several schools that were 
completely segregated, including Champion Middle School and East High School, served the 
OTE neighborhood.  
Though many White families anticipated school desegregation after the Brown 
decision and left the city school district, forced integration did not become a reality for 
Columbus Public Schools until 1979. The Columbus Board of Education first implemented 
a voluntary integration strategy by creating magnet or alternative schools to attract middle 
class and White students to inner city schools by offering specialized curriculum, programs 
and pedagogy not offered in other city schools. As a result, traditional public schools around 
the city and particularly in Olde Towne East were converted to alternative schools. Two of 
the first traditional public schools slated to reopen as alternative schools were Douglas 
Elementary and Franklin Alternative, both located in Olde Towne East. In 1977, Franklin 
was the first alternative junior high school to open in the district and was located in Olde 
Towne East. Bond financing helped convert the 80-year-old traditional school into a new, 
modern facility. Older parts of the building were demolished and newer additions received 
$4.1 million in upgrades including carpeting and air conditioning. Nearly 600 students were 
admitted to Franklin Alternative, including 200 White students who participated in the 
district’s Voluntary Transfer Plan. The Director of Pupil Personnel for the school district 
commented that interest in Franklin Alternative was so high that several hundred students 
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were denied admittance (Columbus Dispatch, 1977). High interest in Franklin Alternative 
was attributed to the school’s features which included a 53 person teaching staff, all of 
whom volunteered to join the school; pedagogical practices such as team teaching, 
establishing interdisciplinary curriculum units, differentiated learning plans; and the flexibility 
to have large and small group classes based on the content being taught. Franklin Alternative 
also boasted 100 electives, five foreign language courses, and a computer lab.  
Interest was so high for the district’s six alternative schools that lotteries were 
instituted in the spring of 1978 to determine fall enrollment for the more than 650 students 
who applied to attend these new, well resourced schools (Columbus Dispatch, 1977). During 
this time, Columbus Public Schools officials capped neighborhood enrollment at 25%, 
effectively denying 75% of the Black students living in Olde Towne East from attending the 
new schools. The school board claimed that these new schools would create “natural 
desegregation” by attracting [White] students from across the district but failed to 
acknowledge their role in systematically restricting Black access to the city’s best schools. 
Though racial balance criteria set by the court required that schools consist of no less than 
17% and no more than 47% Black students, the Columbus School Board adopted a policy 
for alternative schools that disregarded the racial balance provision.  
Two years earlier, Dr. Hamlar, who was then school board president, objected to this 
policy and expressed concern that it would potentially set up new segregated schools 
(Columbus Dispatch, 1975). It has been argued that alternative schools were actually 
intended to re-segregate schools as opposed to desegregate them, while selectively reserving 
the district’s best resources and restricting Black access. This is the scenario that appears to 
have played out in Olde Towne East. The expansion of alternative schools in the district and 
in Olde Towne East continued through the mid 1990s without achieving racial integration. 
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By this time, most schools in Olde Towne East had been converted to alternatives. But with 
thirty years of steady decline in district enrollment, few city schools could be considered 
schools of choice. Between 1971, when district enrollment peaked at 110,175 students and 
1996, the district lost over 47,000 students. Since most students who remained in the district 
were Black, Columbus Public Schools, especially those in the city center, were re-segregated. 
 Ultimately, the 1977 court case, Columbus Board of Education v. Penick, ushered in a 
new wave of resistance to desegregation including policy reforms that had disproportionately 
negative impacts on African Americans living in inner city neighborhoods. First, Black 
students bore the brunt of forced busing. Second, inner city schools, particularly those in 
OTE were re-imagined as alternative schools, made attractive through an abundance of 
resources, and were by and large restricted from Black neighborhood students. As the 
alternative school movement came to a close in the mid 1990s, charter schools became the 
new, albeit unproven, panacea for addressing educational disparities and outcomes in inner 
cities. To date, the introduction of alternative and charter schools in OTE have not led to 
educational equity, access, or excellence for the neighborhood’s majority African American 
residents.  
The Making of a Black Underclass 
 When OTE was a predominately White community and even when it shifted to a 
predominately middle class Black community, male employment was relatively high and 
stable. From 1940-1969, male employment levels in OTE never dipped below 70%. 
However, by 1970 male employment in OTE began to decline precipitously for three 
decades, falling to a low of 46.2% in 1980 before ticking upward in 2000 to 57.3%. 
Unfortunately, these gains in employment were lost during the Great Recession and 
employment returned to 1980 levels by 2010.  
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The employment trend line in OTE reflected a deep shift in American labor that was 
underway by the mid 20th century as the economy began to change from manufacturing and 
production to a highly skilled, technologically advanced workforce on one hand, and a low-
skilled service industry on the other. Deindustrialization and globalization had 
disproportionate negative impacts on urban communities and their mostly Black residents 
(Wilson, 1996). In When Work Disappears (1996), Wilson argues that severe joblessness 
(which he distinguishes from high poverty) is the primary problem in urban ghettos and that 
it leads to a host of “ghetto-related” (p.52) behaviors and attitudes detrimental to social and 
cultural progress. While I take exception to Wilson’s fundamental premise that joblessness, 
rather than systemic racism, is the primary issue impacting Black residents in under-
resourced urban neighborhoods, his study is helpful in that it explicates the common 
experiences of folks struggling to get by in a post industrial economy, regardless of race or 
ethnicity.  
Anyon (1997) notes that subsidies for corporate growth and development typically 
were not available in cities but rather were given to companies locating to suburbs, further 
weakening the tax base of inner cities. By the 1970s another fundamental shift in American 
socioeconomics was in progress. The Fordist-Keynesian era of economics (Harvey, 1989), 
characterized by a synergistic relationship between mass production and consumption and a 
managed, public investment oriented form of capitalism, gave way to what Pauline Lipman 
(2011) calls the neoliberal restructuring of America. Lipman defined neoliberalism as, “an 
ensemble of economic and social policies, forms of governance, and discourses and 
ideologies that promote individual self-interest, unrestricted flows of capital, deep reductions 
in the cost of labor, and sharp retrenchment of the public sphere.” Structural racism and 
sustained disinvestment in cities by all levels of government as well as from the private 
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sector ensured that Blacks remained in “dark ghettos” (Wade, 1995) and bore the brunt of 
neoliberal economic restructuring (Lipman, 2011). According to the U.S. Census Bureau, the 
percentage of Blacks in OTE living below the federal poverty line has continued to increase 
since the 1970s, the first decade for which such data were collected. In 1970, 30.7% of 
Blacks in OTE lived below poverty and the rate of Black poverty grew by about 10% for the 
next two decades with rates reaching 39.1% in 1980 and 40% in 1990. Black poverty rates in 
OTE grew by less than one percent between 1990 and 2000 but increased by nearly thirteen 
points to 53.1% in 2010 (U.S. Census Bureau, 2010).  
OTE Today 
Using data from the recently released 2009-2013 American Community Survey 5-
Year Estimates, I have computed demographic, employment, income, educational 
attainment, school enrollment, and poverty statistics for OTE by combing data from Census 
Tracts 38 and 53 which comprise the OTE geographical area. The analysis of such data 
reveals the deep racial inequalities between Black and White residents and points to 
differences in how residents experience the community.  
The unemployment rate for African Americans in OTE is 26.2%, nearly four times 
higher than for White residents who have an unemployment rate of just 6.7%, which is 
closely aligned with city and state unemployment rates of 5.0% and 5.1% respectively 
(Bureau of Labor Statistics, 2015). The inequality in median household income in the past 12 
months for Black and White families is startling. White household median income is $65, 
312 compared to Black household median income of $19,767. With Black families making 
less than one-third of the income that White families make, their ability to fully invest in the 
neighborhood through homeownership or participation in the economic revitalization is 
severely restricted. Also revealing is that irrespective of race, households in which residents 
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are 65 years or older have a slightly higher median income ($28,735) than do households 
where residents are between the ages of 45-64 ($28,590). One possible explanation for the 
lack of generational progress in income is wage stagnation as a result of the neoliberal 
economic restructuring of our economy during the last three decades (citations). The data 
also show a negative correlation between income and children; when households contain 
children 18 years or younger, median family income is just $14,669 compared to $50,092 for 
households without children.  
 Poverty statistics in OTE reflect the disparities captured by median household 
income data. While 34.3% of all residents in OTE experience life below the federal poverty 
line, disaggregating the data by race expose clear distinctions. Nearly three-quarters (74.7%) 
of Black residents fall below the poverty line compared to one-fifth (19%) of White 
residents. Insights about the working poor are also gleaned from a careful analysis of the 
data that shows that 18.3% of employed people living in OTE make so little money that they 
too live below the poverty line. A staggering 59% of children in OTE also live in poverty.  
 An analysis of school achievement and enrollment uncovers surprising trends about 
the relationship between schools and gentrification. In many cities where gentrification has 
occurred, school quality tends to increase, though some original residents experience 
difficulty in accessing the newly revitalized schools (Lipman, 2011). Yet, school quality has 
actually decreased in OTE.  According to the Ohio Department of Education (2015), there 
are no performing traditional public schools that serve OTE. Furthermore, only one charter 
school located in the neighborhood has at least a “C” letter grade (indicating that 70-79% of 
students passed state proficiency tests). Douglas, a former traditional public middle school in 
OTE, was slated to become a technology-focused charter school in 2013 but now sits vacant 
amid overgrown weeds. About 45% of households in OTE are comprised of children who 
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attend sub-par schools, making the possibility for racial progress and equality through 
education even more daunting.  
A 2015 study by The New School’s Center for NYC Affairs shows that segregated 
schools persist in racially diversified, gentrifying communities dispelling the myth that school 
segregation is merely a result of segregated housing patterns. Public schools serving OTE are 
also highly segregated, despite the neighborhood’s growing ethnic diversity. African 
American residents in OTE are the most likely to be enrolled in Pre k-12 public schools with 
701 black children enrolled in public schools compared to only 94 White children. And while 
this may seem fairly reasonable, considering that OTE is still a predominately Black 
community, a closer look at the enrollment data of neighborhood schools shows that 
students are overwhelmingly Black and Hispanic (91-100%). Therefore, it appears that pre k-
12 White students living in OTE attend schools outside of the neighborhood by activating 
intra-district, charter, or private school choice. The New York Times reported that the 
pattern of school segregation in racially mixed communities outlined in the New School 
study is what many city dwellers know intuitively:  
Middle-class families, often white, are happy to live in areas where their 
neighbors are less well-off and are a different color; this is the very tide of 
gentrification. But they are less willing to send their children to schools 
where most of their classmates are likely to be poor and either black or 
Hispanic. (Harris, 2015, p. A32) 
 However, students living in OTE who are enrolled in college or graduate school are 
more likely to be White. Though OTE was once a family centered neighborhood, it’s 
proximity to Columbus State Community College, Columbus College of Art and Design, and 
Franklin University appears to be transforming it into a growing bedroom community for 
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college students. Enrollment numbers indicate that 11.5% of white residents are college 
students compared to 6.4% of Black residents.  
Educational attainment data disaggregated by race shows that the percentage of 
White residents who have not earned a high school diploma is 8.9% compared to 21.3% of 
Black residents. The percentage of White residents with a high school diploma only is 20.6% 
compared to 30.3% of Black residents. Disparities in educational attainment are most 
pronounced when comparing the percentage of White residents with a bachelor’s degree or 
higher to Black residents with the same credentials. The percentages are 42.3% and 12.4% 
respectively.  
Participant Reflections 
The power of narrative analysis “results from bringing new voices and previously 
untold stories into conversations on topics about which these voices provide invaluable 
witness, critique, and alternative narratives” (Maynes, Pierce, and Laslett, 2008, p. 7). To this 
end, the following summarized perspectives and detailed stories offer powerful accounts of 
how Black folks in OTE perceive and assess the economic, social, and policy 
transformations that have occurred during the last several decades and the impact these 
shifts have had on agency, education, and life. To be sure, my insider status as an African 
American with historical roots and current ties to OTE helped facilitate candid 
conversations with my participants that are often reserved for and protected in Black 
counterpublic spaces (Dawson, 2001); alternative spaces, according to Dumas (2008) “in 
which to advance specific Black political ideologies, and wrestle with questions of Black 
liberation outside of the gaze and influence of Whites” (p. 7). For African American readers, 
these stories may sound familiar, perhaps akin to sentiments you have heard expressed 
around the dinner table, in the barber or beauty shop, at church, or in your respective Black 
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Greek fraternity and sorority meetings. For other readers, these stories may not resonate so 
easily. To aid in the translation of these stories, I have attempted to interject additional data 
and clarifying or contextual details to fully explicate cultural meaning and symbolism that is 
common among Black folk. It is worth reiterating that my goal is not to confirm of 
disconfirm stories presented by my participants. Rather, my goal is to understand 
perceptions of reality for Black folks in OTE, fully aware that perceptions are cultural and 
individual productions bound by time, place, and positionality. However, a long view of 
history as well as relatively recent statistics reported earlier in this chapter and a wealth of 
data outside the purview of this dissertation, confirm many of the sentiments detailed in 
these stories. I first present the values that participants in this study hold in high esteem to 
give readers insight into their character, standards, and motivations. Next, I present 
participant attitudes and beliefs about the transformations in OTE and their impacts on 
agency, education, and life. Taken together, these values attitudes and beliefs expressed by 
participants drove my analysis and became the encoded themes that I relied upon to develop 
conclusions about the dynamics Black folks perceive and assess to be associated with the 
economic, social, and policy transformations in OTE. My conclusions, which will be 
explicated further in the chapter, are that transformations in OTE are the result of four 
primary dynamics:  
1. Institutionalized racism and discrimination 
2. Sophisticated, well-organized strategies for dispossession and disenfranchisement 
3. Declining Black economic power 
4.  Black consciousness  
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Participant Values 
 The values participants hold are important for understanding how they perceive and 
assess change. Values can reveal deeply held beliefs that motivate perceptions of reality, 
organize ways of being and knowing, and drive individual and collective actions. Though 
participant demographics in this study are quite varied, participant values were remarkably 
similar. Table 6 summarizes encoded participant values developed through inductive analysis 
and provides content descriptions of data that supports each code. The number of 
participants who shared the expressed values is indicated under each code in the table. Two 
distinct encoded values that did not rise to prominence in the data corpus but are worth 
noting are segregation (expressed by two participants) and respectability politics (expressed 
by one participant).  
I met Lauryn, one of the participants who supports segregation, in the summer of 
2013 when we both attended a community forum to hear the Mayor’s new plan to improve 
Columbus City Schools. A data manipulation scandal prompted the Mayor to respond to the 
dismal performance of the school district. He established a commission comprised of 
business executives and lawyers, which according to Lipman (2011) is standard practice in 
school reorganization, to re-imagine a new school system in which all students succeed. The 
commission’s report announced that 47% of Columbus City Schools were rated “D” or “F” 
in 2012 while several other schools were rated average. In response, the commission 
determined that what Columbus City Schools needed was greater accountability, more 
charter schools, main office decentralization, more programs that enhance skilled labor but 
not necessarily promote 4-year college-readiness, and calls for more public private 
partnerships. The report, while acknowledging poverty, repeatedly calls for not using it as an 
excuse for low performance. 
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 The new plan for Columbus City Schools was a rehashing of old neoliberal policies 
that have been in place in Ohio since the 1990s. Like the plans of yesteryear that ignored 
structural inequalities and failed to materialize sustained positive change for Black inner city 
students, the new plan was likely to have a similar fate. After the plan was presented, Lauryn 
stood up to challenge its central components and express concern for its likelihood to 
maintain the status quo. She spoke passionately about her own children and the challenges 
they faced with schools in OTE. I introduced myself to her after the meeting and we chatted 
for over an hour about the state of schools in our community. From our candid and 
engaging conversation, I knew that when I was ready to collect data for the dissertation, she 
would definitely be on my list of people to interview.   
 Two years later that interview came to fruition and Lauryn and I easily picked up 
where we left off. This time however, our focus was not the Mayor’s education plan; it failed 
at the polls by a landslide in 2013. This time, our conversation turned inward as Lauryn 
opined about the collective struggles of Black people, how we lost our way, and how we 
might chart a better course for the future. As we sat on her front porch enjoying the 
intermittent breeze of a hot summer evening, she had this to say about our country’s failed 
attempt at integration:  
Table 6 
Coded Values and Content Descriptions 
Code Content Description 
Close-knit Community 
N=12/17 
 
Represents instances when participants 
discussed meaningful relationships with family, 
friends, and neighbors in OTE, neighborhood 
pride, and a desire for Blacks to return to OTE. 
Black Economic Power 
N=12/17 
Represents instances when participants 
discussed the importance of working, striving, 
homeownership, owning and patronizing Black 
businesses, creating and accessing economic 
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opportunities, and investing in our own 
communities. 
Education 
N=17/17 
Represents instances when participants 
discussed the importance of educational 
attainment, quality schools, parent participation 
and encouragement in educational pursuits, and 
significant Black achievement.   
Diversity & Integration 
N=10/17 
Represents instances when participants 
discussed the importance of balanced 
perspectives, responsible development, 
intersectionality, cross-generational 
communication and knowledge, and in 
instances when participants explicitly called for 
greater integration among OTE residents. 
Truth & Reconciliation 
N=16/17 
Represents instances when participants 
discussed the need for Blacks to be taught 
accurate information about our history, culture, 
and contributions to global society. Also refers 
to instances when participants discussed racial 
injustices committed against Blacks in America, 
Black oppression, and the corrective action 
required of government and institutions for 
atonement.  
Black Unity & Collaboration 
N=14/17 
Represents instances when participants 
discussed the desire for Black solidarity, 
positive self-identity, love, community building, 
and collective struggle and action. 
Structural Transformation 
N=15/17 
Represents instances when participants 
discussed desire for sustained improvements in 
Black educational, health, social and economic 
outcomes.  
Hope 
N=9/17 
Represents instances when participants 
expressed optimism for the future of Black 
people and the future of OTE. 
Source: Interviews.  
 
You see sis, we [Black folks] thought that working hard makes you equal to White 
folks. That is what they pushed in the 1960s and 1970s. Be industrious, work hard, 
make good choices. You can achieve the American Dream because with civil rights 
being ushered in, we will all be judged by the content of our character, as Dr. King 
put it. And Black folks thought we were doing it right. We backed desegregation. We 
left our close-knit communities in the city. So many Black folks, a whole generation, 
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grew up in the suburbs and went to integrated schools. But we lost. Desegregation 
took away quality and socioemotional supports. Our problem is an illusion of 
inclusion. We still think we can obtain the American Dream but it was never for us 
to begin with. Segregation? I’m for it! All this European subscription fucked us up. 
Lauryn’s call for segregation is supported by her perception that integration mostly harmed 
Black folks. She expresses concern, even outrage, over what Black folks allegedly gave up, 
including residence in supportive communities and a distinctly Black cultural identity, in 
favor of promises of assimilation and equality. She also indirectly critiques the politics of 
respectability (Higginbotham, 1993) which entailed, “reform of individual behavior as a goal 
in itself and as a strategy of reform” and is explained as being “part of uplift politics [with] 
two audiences: African Americans, who were encouraged to be respectable, and White 
people, who needed to be shown that African Americans could be respectable,” (Harris, 
2003, p. 212).  
 In contrast, Nathaniel, a 40-something African American father of two children in 
middle school, expressed values akin to respectability politics during his interview with me. 
Nathaniel is a very active advocate for Columbus City Schools and dedicated to the success 
of not just his children, but of all children in the district. In fact, we met two years ago at 
town hall meeting in which the Mayor’s plan to improve education, a plan dubbed Reimagine 
Columbus Education came under attack from critical scholars and activists.  Nathaniel was 
vocal in his support for the city’s schools but also offered critique of the plan hashed 
primarily by and in support of corporate interests. Months later, we ran into each other again 
while I was attending my younger sister’s 6th grade graduation ceremony. I soon learned that 
his daughter and my sister were classmates. At that time, we exchanged contact information 
and I invited him to participate in my dissertation research. He happily obliged and provided 
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me with a very candid, insiders perspective about the status of the City’s schools, its 
leadership, and its plans for the future. Although acknowledging structural and leadership 
barriers to academic success at the beginning of our interview, Nathaniel later offered a 
critique of Black culture and its contribution to the decline of academic excellence. He said, 
Education is the great equalizer irrespective of socioeconomic status. But when you 
don’t have a culture that supports that, now you put your child in a situation where 
they can get all the learning in the world, but the axiom stands: You can take yourself 
out the hood but can’t take the hood out of you. That’s what our children face. They 
face low prospects. It seems like we are stuck in the Lil Wayne/Ebonics culture. The 
music, the sagging pants…[White] Folks look at me like, ‘How’d you get in the 
room?’ I got here because I’m bi-cultural. I can speak to anybody. Our greatest secret 
as Black folk-what gives us our competitive edge- is the ability to be bi-cultural and 
to speak in multiple ways comfortably. [It’s about] knowing the other’s playbook, but 
them not knowing mine. Wearing the mask that grins and lies. Kids today don’t 
know how to do that.  
Nathaniel’s comment about  “wearing the mask” is a reference to Paul Lawrence Dunbar’s 
1896 poem published in Lyrics of Lowly Life in which he advocates hiding the pain of 
marginalization and instead suggests putting on a performance for the world as an act of 
defiance. In this way, however, conservatism and pragmatism prevails, much the way that 
the politics of respectability binds Blacks. Instead of combating racism and its ills head on, 
taking a more forceful stance in demanding equal opportunity as a birthright, Blacks have 
been encouraged to reassure the comfort of Whites, to locate blame for their social standing 
within, and to gain the acceptance of Whites by embodying their perceived ideals and beliefs 
about who is and who is not worthy of equality. With Black folks in OTE being 
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disproportionately impoverished and undereducated, Lauryn’s contention that we face an 
“illusion of inclusion” seems apt; I too am not convinced that any level of respectability will 
bring Blacks into the fold.  
 Among the values most frequently expressed by participants in my study is the 
importance of education. As detailed in Table 6, all 17 participants discussed to varying 
degrees the importance of educational attainment, quality schools, and parent participation 
and encouragement in educational pursuits to actualizing a good life. Below I introduce 
Charles and provide an excerpt from my interview with him to highlight his reflections on 
his educational experiences as a youth growing up in OTE.  
I met Charles in the fall of 2014 while he was working as a sous chef at my parents’ 
café in OTE. Our interactions were usually brief but warm and were limited to the times I 
stopped by the café for coffee or a quick bite to eat. The holidays are typically the busiest 
time of the year at the café so my parents recruited me to help out when big catering orders 
rolled in. It was during these times, working side-by-side with Charles in the kitchen, that we 
began to build rapport. Charles is 33, just a year older than me, so we had very similar frames 
of reference regarding popular culture that kept our conversations entertaining. Charles is 
6’5” and hefty, but describes himself as a “gentle giant.” I concur with that sentiment, as I 
witnessed Charles show care and concern for customers from all walks of life, from the 
homeless man named Randy that he always provided a free cup of coffee to, to the older 
women who met monthly at the café for book club meetings, for whom Charles would 
rearrange the seating to make it more intimate. He heard from my parents that I was 
working on my PhD in education but knew little else about my study. As I began telling him 
the issues I was attempting to explore in OTE, he looked at me and said, “Well you 
definitely need to interview me. My family has lived in OTE for three generations and I have 
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plenty to say about this neighborhood.” We agreed to meet at the local tavern later that week 
for Charles’ interview.  
The tavern is one of OTE’s newest hangouts, a lively place with exposed brick walls, 
a full bar serving up local craft beers, and a juke box in the corner from which 90s rock 
music is almost always blasting. When I walked in to meet Charles for his interview, he was 
already seated at a high top table across from the bar. Though the place was crowded, I 
spotted him effortlessly, as he was the only Black person there. After greeting each other and 
ordering appetizers, we quickly jumped into the interview.  
I started with the same question that most of my interviews began with, “So Charles, 
what kind of neighborhood is OTE?” In his estimation, he replied, “OTE is now about one-
third upper class, one-third middle class, and one-third working poor. I feel like the upper 
class think they’ll get robbed here, the middle class feels like they don’t have enough, and the 
lower class is hopeless that they can ever move up.” I asked, “So where do you see yourself 
in that spectrum?” to which he said lower middle class but then began to reflect on his 
upbringing: 
I grew up working class. My mom always instilled in me the importance of working 
and striving. My mom had to find work elsewhere when I was growing up because 
there were no jobs in the neighborhood. She works at a factory. She’s worked there 
for 30 years. My mom doesn’t have any college education so she pushed me hard to 
make sure I had at least some college. So I didn’t go to OTE neighborhood schools 
because they were bad even back then [in the 1980s and 1990s]. I went to alternative 
schools my whole life. My mom made it possible for me to have better educational 
opportunities. Some of my cousins’ moms didn’t do that for them. And it led to a 
life of crime and alternative means of making money. But your parents push that. If 
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they give you an “I don’t care” attitude, the kids will have that too. Educational 
opportunities present themselves to those who work hard for it. That’s how I feel. If 
you work hard, good things come to you. If you don’t you’ll be stuck in the rut like a 
lot of people are. 
Through Charles’ reflection, we learn that the value of education and the necessity for 
continuing education beyond high school was instilled in him from an early age despite, and 
perhaps because of his mother’s inability to attend college and her experience of having to 
labor in a factory for more than 30 years. It is clear that Charles’ mother wanted him to have 
better opportunities than she was afforded and that she envisioned education as the pathway 
to success. Her ability to navigate a complex school choice and lottery system to ensure that 
Charles was enrolled in the district’s better performing alternative schools is a testament to 
her commitment to her son and his future. In turn, Charles has internalized education as an 
important value and explains how his adherence to working, striving, and learning has set 
him on a more positive trajectory than that of his cousins whose parents did not instill 
education as a value.  
Jamie’s interview provides an exemplary illustration of how participants in this study 
ascribed value to fond neighborhood memories and meaningful relationships with family, 
friends, and neighbors in OTE, for which I coded as representing close-knit community. 
Meeting Jamie for the first time was sheer serendipity. In the spring of 2015 I was working 
on a scale-up grant for an Arizona-based national program designed to engage girls from 
under-resourced communities with culturally responsive STEM (Science, Technology, 
Engineering, and Mathematics) curriculum and was invited to present the program to the 
board of well known nonprofit at their annual meeting in Portland, Oregon. As I was 
networking at the sponsor-hosted banquet, I casually began a conversation with a Black 
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woman who happened to be standing near me. She was tall with kind eyes and an infectious 
smile. Once she spotted my name tag bearing the name of the program I was representing, 
she said, “Oh my gosh, I love your program! A group of my girls participated in it a few 
years ago.” Stunned, I asked her if she was from Arizona. She said, “well, I live in Arizona 
now but I am from Ohio.” Even more surprised, I exclaimed, “Really? Me too! I’m from 
Columbus.” Jamie grew excited, “get out, I’m from Columbus!” she said. Naturally, I asked 
Jamie where in Columbus she was from and when she replied, “Olde Towne East” I almost 
could not believe it. Here I was, thousands of miles from home and by way of Arizona, only 
to meet someone from my neighborhood. At this point, Jamie’s smile widened and she gave 
me a big hug, as Midwest folks do. She immediately introduced me to another guest named 
Dan, a youth and family program director from Columbus. If Jamie’s smile was infectious, 
Dan’s laugh was down right contagious. He gave me a huge bear hug and chucked at being 
in the room with yet another Buckeye. To demonstrate his pride for being from Columbus, 
Dan showed Jamie and me the Ohio State Buckeye tattoo on his calf and insisted we take 
the obligatory O-H-I-O photo, in which four people stand together and use arm gestures to 
spell out our state’s name. Without a fourth person from Ohio to pose in our picture, we 
used a standing plant to fill in as the “I.” After developing a fast rapport with Jamie, I told 
her about my dissertation study and invited her participation. She was thrilled to share her 
memories about growing up in OTE and we arranged a time to chat after we both returned 
home from the conference.  
Jamie’s interview was conducted via telephone but we had no issue with the mode 
creating any distance between us. Talking with Jamie was like chatting with an old friend. 
Within seconds of starting the call, Jamie was recounting fond memories about growing up 
in OTE.  
  75 
Did you know I won first place for dancing in the OTE neighborhood parade? I was 
featured in the community newspaper and everything! Of course, that was back in 
the day. I’ve been gone for about 15 years now. Do they still even have that parade? 
I had a ton of cousins who lived in the neighborhood and we all used to play in the 
streets and stay out as late as possible, until our parents called us in. 
In the 1970s and early 1980s, Jamie remembers OTE being an inviting, supportive, and 
interdependent community.  
My family was well known in OTE. My grandfather was one of the first Black 
firefighters in Columbus’ 8th district. He moved to OTE in the 1950s. We had a 
beautiful home on Monroe. Our neighbors were like family. Ms. Christine lived next 
door and she was an educator. Another Black family lived just across from the 
church and they are the ones who actually taught me how to drive. The 
neighborhood wasn’t very diverse at that point but a White family did move-in when 
I was younger and our families became friends. My dad was also a firefighter and my 
mom was a nurse’s assistant. She never went to college but was very adamant that 
my siblings and I did. Education was important, but we also had a lot of fun. 
Not only do we see the emergence of the value I coded as close-knit community in Jamie’s 
story, but we also see the value of education and significant Black achievement playing out in 
her reflection. Jamie drew an incredible sense of pride from her father and grandfather’s 
ability to break racial barriers, follow their dreams, and secure a better life for their families. 
Although Jamie’s family was solidly middle class and more upwardly mobile than Charles’ 
family, the importance of education was imparted to them by their mothers, neither of 
whom were able to attend college themselves.  
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In an additional reflection from Charles’ interview, the values of education and close-
knit community were intertwined as he explained that his mother was able to navigate the 
school system to secure better educational opportunities for him by tapping into her social 
network. Though she was working class and had no college education herself, she had 
friends from the neighborhood who were teachers who helped her choose the best schools 
for Charles. She also relied on the advise of her White friends from work and on the advice 
of older Black neighbors who had already been through the process of finding a good school 
outside the neighborhood in which to enroll their children. 
Participant Attitudes 
 Participant attitudes about society and their place within it are important for 
understanding the feelings and experiences that motivate participants to action or inaction 
on a variety of social issues that directly or indirectly impact their lives. Attitudes, often 
temporal, can be responses to some current or past social phenomena. And while participant 
attitudes may be strong, they are not necessarily stable or enduring. Attitudes are subject to 
change with time, with participants’ perspectives and experiences, and with changing social 
conditions. The following table displays five encoded participant attitudes summarized from 
my interviews along with content descriptions of data to substantiate each code. These codes 
are further supported with detailed excerpts from participant interviews.  
Table 7 
Coded Attitudes and Content Descriptions  
Code Content Description 
Desegregation was harmful to Blacks 
N=6/17 
Represents instances when participants 
discussed how Blacks were negatively impacted 
by forced and/or selective school and 
community desegregation. Negative impacts 
included loss of close-knit community, 
inheritance of poor performing schools and 
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disconnected teachers. 
Black folks are apathetic 
N=11/17 
Represents instances when participants 
remarked that Black folks do not care about 
OTE, educated Black folks do not return to 
OTE, Black folks do not feel part of OTE, 
Black folks do not join local boards, and that 
Black folks are complacent.  
Black folks are socially unconscious 
N=14/17 
Represents instances when participants 
discussed a lack of Black economic support for 
Black owned businesses, a sense of having lost 
our way, ignorance about Black history, a 
reactionary response to pressing issues, and a 
self-inferiority complex. 
OTE is a good place to live 
N=13/17 
Represents instances when participants 
discussed the quality of OTE’s housing stock, 
its central city location, good relationships with 
neighbors, and a desire or commitment to stay 
in OTE.  
Whites do not want Blacks in OTE 
N=9/17 
Represents instances when participants 
discussed OTENA’s lack of representation, 
OTENA’s power and influence, perceived 
negative attitudes of White gentrifiers towards 
Black legacy population, and White’s fear of 
Black population. 
Source: Interviews.  
What may be surprising to some readers is that the prevalence of drugs, most notably 
crack cocaine, crime, gang violence, and policy brutality that existed in many inner-city 
neighborhoods in the 1980s and 1990s, including OTE, were not a significant focus of the 
stories participants in this study told about transformations in OTE. Certainly these issues 
impacted the neighborhood and its residents. My mom, for example, decided to move to the 
suburbs when I was young not only for better educational opportunities, but also for the 
refuge of a safer area in which to raise me. I recall during my teenage years visiting friends 
who remained in the neighborhood and being acutely aware of which streets or pockets to 
avoid for fear of something popping off, be it daytime or evening. These fears were not 
imagined. OTE residents who were around during that era shared their experiences in the 
documentary Columbus Neighborhoods (WOSU, 2012) noting:  
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“I could walk one block in any direction and I could find prostitution, I 
could find drugs, I could see crime…the helicopters were a constancy” 
(Jackson, timestamp 34:33; 36:33). 
“There was a higher degree of violence for the first time. Never before do I 
remember people hearing gun fire or anybody getting shot and that was 
beginning to happen…that was a period of time when I questioned whether 
we should be here” (Sunami, timestamp 34:52).  
“I noticed that long term residents that were here before us had an 
adversarial relationship with the police…they [the police] weren’t invested in 
the neighborhood. They didn’t respect the residents” (Marlow, timestamp 
35:28).  
“In the Black community there is no trust for the police, they’ve never been 
for us. They’ve always harassed us” (Sharp, timestamp 35:44).  
 Perhaps the reason that participants in my study did not make much mention of 
crack, violence, or crime is because the incidents of such elements have declined significantly 
in recent years and are now not top of mind. It is also a possibility that newer OTE residents 
in my study simply do not know the history of the neighborhood as it relates to drugs and 
crime. Another possibility is that many OTE residents experienced the era differently. OTE 
resident Chris Sunami sums it up best in a message board post (Columbus Underground, 
2010) that states,  
I’ve lived in that area most of my life. It is extremely spotty –a great street 
can be right next to a real hellhole. Make sure you spend some time walking 
your street before you buy. I grew up on Fairwood between Main and 
Bryden, and it literally was the case that you could walk half a block one 
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direction and be on one of the more ghetto corners of Columbus, or half a 
block the other, and pass some of the best maintained, most luxurious real 
estate. It was as though there was an invisible line a few houses down from 
us, and I literally almost never crossed it during the entire time I spent 
growing up. On the other side [of] the line, at various times, were brothels, 
crackhouses and gambling dens. But on our side of the line, we had a great 
house and experienced almost no problems, crime or otherwise, the whole 
time I lived there. That’s what I mean by “spotty”. 
Desegregation is widely regarded as a desirable social goal and has been enabled by 
significant legislation including Brown v. Board in 1954 and The Civil Rights Act of 1964 and 
1968. Yet, more than50 years after these landmark policies, our schools and neighborhoods 
remain highly segregated by both race and class and in some instances, are even more 
segregated in northern cities than before desegregation laws were enacted (Frankenberg, 
2015; The Civil Rights Project at UCLA, 2015). The persistence of segregation can be 
attributed to many structural factors, like income inequality but can also be the result of folks 
electing to live around people who look like them and perceivably ascribe to the same values 
as they do (Charles, 2005). These personal preferences are often characterized as closeted 
White racism that seeks to protect the current social order (recall the southern community 
schools movement that subverted Brown). But what should we call it when Black folks, the 
proposed beneficiaries of desegregation, harken back to the good old days before their 
schools and communities opened up to Whites or before they were made to shoulder the 
responsibility of integrating White society? Six of seventeen participants in my study 
exhibited an attitude that desegregation was, at least in some important ways, harmful to 
Blacks. This is not to say that participants felt that we were better off living under the racist 
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tyranny of Jim Crow, but rather an acknowledgement of the pain and suffering we 
experienced as a result of desegregation.  
 Earlier in the chapter we heard Lauryn’s explicit support for segregation, as she 
deemed desegregation a failed experiment. In the following passage, Jamie explains how 
desegregation impacted her personally and OTE generally. In our interview, Jamie recalled 
her schooling experiences and said, “Back then I went to Douglas which had recently been 
turned into an alternative school. I loved it! But when it was time for high school, 
desegregation required me to be bussed out of the neighborhood.” I asked Jamie what it was 
like to leave her tightly knit community each day to be bussed to a school miles away from 
home. She said, 
Well my mom’s entire family went to East [which traditionally served kids from OT] 
and while it was not diverse, it was a good school with a lot of ties to the community. 
So I didn’t get that experience. But my dad attended West, which is where I was sent 
so I thought it would be ok. And I was a great student. I never missed school! So I 
figured I’d be fine. And I was for the most part. I never had issues with teachers at 
West. I was a cheerleader… 
As Jamie’s voice trailed off, I noticed a pause in her storytelling that struck me as odd 
because up until that point, her reflections flowed freely and were quite positive. She 
hesitated to continue, noting, 
I’ve never actually told this story and I’m not sure why I am remembering it now. 
But one time I got off the bus and was heading to school when a group of White 
boys riding in a truck threw opened bottles of soda at me. I was wearing my all white 
cheerleading outfit. That [incident] messed up my perfect attendance. 
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Jamie’s recollection had clearly caused some pain to surface and I allowed us to sit with the 
gravity of her experience before moving the interview along. After a few moments, I asked 
her is she would be surprised to learn that despite desegregation and bussing mandates, 
schools are more segregated and perform more poorly in OTE today than back then. In a 
candid response, Jamie replied,  
No, I am not shocked by the status of schools today. With the desire to desegregate, 
we opened our community and schools up to others who did not act with the same 
love and concern for us that we were used to in OTE. When I was growing up, the 
community made sure the schools had what they needed [to be successful]. Residents 
had a voice. And we knew that resources mattered. But now in OTE and nationally 
in urban neighborhoods, teachers have fewer resources. But now government builds 
more prisons than schools and Blacks are incarcerated at higher rates in every state. 
Opening up our neighborhood to outsiders and outside interests caused a lot of pain, 
economic and otherwise, that is still plaguing the community. The community 
doesn’t look cared for anymore. 
While Jamie does not endorse segregation like Lauryn did, she clearly articulates the Black 
individual and community level consequences of desegregation and forced integration that 
are sometimes obscured in the literature and in the stories we tell ourselves about diversity 
and inclusion.  
 Carmen, another research participant in my study also had strong feelings about the 
impacts of desegregation on education in OTE. I learned of Carmen through NextDoor 
after reading a message she posted regarding an article published by Partners Achieving 
Community Transformation (PACT), a nonprofit partnership comprised of The Ohio State 
University, The City of Columbus, and The Columbus Metropolitan Housing Authority 
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charged with developing and implementing a financially vibrant and environmentally 
sustainable plan for revitalizing the Near East Side (PACT, 2016). Carmen’s post identified 
her as a Near East Side resident who was concerned about the way the neighborhood was 
changing and equally concerned about PACT’s rosy portrayal of the revitalization. I 
immediately sent Carmen a private email through NextDoor along with a brief description 
of my study and invited her participation. She agreed to meet me for an interview at Franklin 
Park and Conservatory; a public space regarded as the jewel of the Near East Side.  
Carmen and I arrived at Franklin Park for our interview at the same time. I 
recognized her from her NextDoor profile photo and went over to introduce myself. 
Carmen appeared to be in her 50s or 60s with a smooth light brown complexion and striking 
gray dreadlocks. She looked very stylish, wearing designer red sunglasses and wedge style 
sandals. She greeted me warmly as we began to walk and talk. We finally reached a park 
bench nestled under a grand oak tree where we both sat down and continued talking. I 
learned that Carmen was a wife, a mother, a grandmother, and to my surprise, a PhD 
student. She began to share with me her love for learning and how she encouraged all of her 
children and grandchildren to value education. I asked Carmen to tell me about the 
schooling experiences her children had while growing up in OTE as it was transitioning 
from a solidly middle-class Black community into the gentrifying neighborhood it is now. 
“Oh, where do I start,” she said in a tone that bordered on aggravation and disgust. She 
continued,  
Well it’s got to be with desegregation. When forced busing began all the well-off 
Whites fled. And the government did not reinvest in our schools. Instead, they began 
giving large-scale tax abatements. And they still do. We didn’t get any money from 
City Center or the Arena District (two large development projects near the 
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downtown area). So really two things happened; first, kids began getting bused out of 
the neighborhood due to forced integration. Second, our neighborhood schools were 
shut down due to dwindling enrollment and/or underachievement. Integrating 
schools meant that our kids had to be bussed out of the neighborhood. They were 
not bussing their kids to OTE or Franklin Park. My kids were able to attend K-5 
elementary in the community but by the time they hit middle school, they had to be 
bussed through two suburban cities just to get to school. When our kids attended 
school in the neighborhood, parents were very active and supportive of the schools. 
When our kids were forced out of the neighborhood, many parents could not 
participate in the schools like they once had because they simply couldn’t get there. 
Many parents didn’t have cars or they were one-car families. They had to rely on 
rides from other parents in the neighborhood. This significantly decreased parent 
participation in the schools. But White teachers began to believe that Black parents 
didn’t care about their kids. It was not that at all. It had everything to do with access. 
Schools were not always on the public bus line and parents in OTE and Franklin 
Park often had multiple kids of differing ages who all went to different schools 
spread out across the city. Desegregation created a lot of chaos. White teachers were 
resistant to it. Black kids didn’t respect the teachers because the teachers are not 
from the neighborhood and showed no interest in Black culture. There is no 
nurturing for our kids in these [integrated] schools. Black boys are leaving school at 
alarming rates. They feel unimportant in these environments. When the teachers 
don’t care and you don’t have the best home life either…they rebel because nobody 
cares. You know, Blacks wanted Separate but Equal too. We wanted resources but 
not integration. I really don’t know why all those civil rights leaders forced 
  84 
integration on us when they themselves went to segregated schools. Surely there 
were benefits. But now you have a segregated school system anyway that is still not 
equal because all the Whites moved far away and took the resources with them.  
Carmen’s reflection further illuminates the challenges of desegregation as Black students 
were made to integrate White schools often several miles away from home; leaving behind 
the familiarity of their communities and the support and relationships their families had built 
with Black teachers who taught in their neighborhood schools. Carmen explains the 
disconnect that existed between White teachers and Black students and their families that led 
to poor educational outcomes and equally poor institutional responses that still affect Black 
students today. In Carmen, like Lauryn, we find another proponent of segregation.  
  The remaining encoded attitudes including OTE is a Good Place to Live and Whites 
Do Not Want Blacks in OTE will be shown in the following interview excerpts and are 
straightforward and clearly articulated. However, two attitudes expressed by participants that 
I wish to demonstrate-Black Apathy and Black Unconsciousness- were so entangled in the 
stories participants told that I spent a considerable amount of time coding and recoding 
narratives to tease out the explicit yet subtle differences in what participants were telling me. 
For example, apathy and lack of consciousness are two distinct concepts yet they manifest 
similar outcomes (i.e. inaction), making them seem like the same notion. When a participant 
would say something like, “Black folks don’t care about OTE,” I either had to probe further 
or use contextual clues from the other portions of the interview to examine which Black 
folks participants were referring to, what aspect(s) of OTE were these Black folks perceived 
to not care about, and if it was the case that these particular Black folks really did not care 
about OTE or could it be something else that was driving this perception? Through the 
process of refining codes, I learned that some of my participants were conceptually putting 
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Black folks into two separate camps. The first camp was reserved for Black folks who were 
perceived have or were expected to have some level of social awareness but who, for 
whatever reason, were disinterested, disengaged, or disconnected from the transformations 
occurring in OTE. People in this camp were described as not caring about OTE. I coded 
this camp as apathetic. The second camp was reserved for Black folks who were perceived to 
lack any real awareness of the processes of gentrification, were not aware of how to 
participate in the neighborhood governing or political process, and who were not making 
connections that their current station in life was directly linked to their lack of awareness and 
participation. I coded this camp as unconscious. Using the following interview excerpts, I 
hope to make these distinctions clear. I’ll start by introducing Darren, a Black real estate 
developer in his mid 30s or 40s, into the text. A friend of mine from high school attends 
church with Darren and knew that he was working to develop housing in OTE. Thinking 
that Darren would add insight to my dissertation study, my friend introduced us via email 
and I sent a follow-up message asking Darren for an interview. Darren agreed to meet with 
me but asked that we find a location in OTE instead of meeting at his downtown office so 
that he could check on his property immediately after our interview. I obliged and offered to 
host him at my parent’s café.  
Standing on the front steps of L’Appat, Darren pointed to a property across the 
street and said, “See that yellow house, the one that’s boarded up? I just bought that. I’m 
going to turn in back into a single family home and try to get some good people in there.” 
The Italianate house, with its grand windows and ornate trimmed roof was probably a lovely 
home some 80 years ago. But as it stood on that day, abandoned and adjacent to a vacant lot, 
it was hard for me to imagine a family vying to live there. We headed into the café and sat 
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down for lunch and for an interview that I felt lucky to have scored with one of the only 
active Black real estate developers in OTE.   
In the opening segment of our interview, Darren readily acknowledged that 
“developers are not incentivized to build for families in the city” and because of this, he 
believed neighborhood change in OTE was inevitable. When I asked Darren his motivation 
for developing in OTE, he explained, “When I first decided to stake my flag as a developer, 
I looked across the city but chose the [near] east side [which includes OTE]. I felt like these 
were my people. And there was tremendous opportunity with the existing housing stock.” 
From this passage we see my code, Olde Towne East is a Good Place to Live, expressed. 
Darren not only has an affinity for the people but also recognizes the potential as a 
developer to make a profit with current homes in need of rehabilitation.  
However, in the next breath Darren juxtaposed the hopes he had for contributing to 
the revitalization of OTE with the resistance he met from the local neighborhood 
association (OTENA) and what he perceives to be its constituents. Darren said that his 
proposed redevelopment project, a market-rate, multi-unit apartment building to be 
constructed on a vacant lot was rejected at every turn by OTENA. After several meetings 
with community members, including OTENA, while he was developing the site plans for his 
project, Darren said, “I was told you will not get any affordable units passed in this 
neighborhood.” So he heeded the warning and decided to imagine the site as an opportunity 
to attract working professionals and small families looking to scale down who had the means 
to reinvest in OTE’s new businesses. However, at public meetings for the project, Darren 
said OTENA attacked the building’s aesthetic, demanded that retail space be made available 
on the first floor, and in a surprising turn of events, claimed that the units would attract only 
affluent people, push out working-class residents, and lead to higher rental rates for 
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remaining residents. I asked Darren to explain his reaction to the rejection of his project and 
he replied,  
First, the vacant lot where the site is proposed is a dirty lot. It tested positive for 
arsenic and other harmful substances. My project would have cleaned that lot prior 
to building, therefore making the environment safer and cleaner for all residents. In 
terms of aesthetics, I am an award-winning architect. I would never design 
something that I wouldn’t want in my own neighborhood. While the building is new, 
it fits within the character of existing diverse OTE architectural styles. I tried to find 
a way to offer retail space but OTENA said the price per square foot was too 
expensive for local artists and business owners to afford. So on one hand they tell 
me no affordable housing units and on the other hand I am told that market rate 
units and retail space is also not wanted. There is definitely a veil of racism to all of 
this. So now the Black guy is the gentrifier.  
The rejection of Darren’s project and the careful positioning of him as a gentrifier 
were well-organized efforts by what Darren calls, “OTE’s vocal minority.” A protest rally 
was organized on Facebook to demonstrate opposition to the project. Interestingly, not a 
single African American resident was visible in the protest photos I viewed that were posted 
to social media. I mentioned my observation to Darren who replied, “New residents have 
taken over and say it’s their neighborhood now. I laugh at that.” But when I asked, “So, then 
where are all the Black people in OTE?” Darren says,  
I don’t know, honest to God I have no clue. I looked for them. I needed their help 
[when I was pursing approval for my project]. I ain’t gonna lie. I mean, you see them. 
I don’t know if it’s that they don’t care or what. I can imagine that they don’t feel 
part of this new Olde Towne and that they are not kept in the loop. New residents 
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have not reached out to old residents and invited their participation. I was surprised 
to learn that African Americans don’t have a voice in OTE. You don’t see many 
Blacks on the board of OTENA or participating in the voicing of its concerns. We 
do have common interests in terms of creating more economic [and educational] 
opportunities, having a safe community, and cracking down on businesses [carryout 
stores] that are fronts for illegal drug activity.   
I asked Darren how he has balanced facing opposition with the hopes he had for 
participating in the revitalization of OTE. His response was optimistic but also touched on 
how a lack of racial integration in OTE despite its growing diversity negates possibilities for 
equality. Darren said,  
I ain’t going anywhere. Instead of being pushed out, I doubled down and joined 
NEAC [Near East Area Commission, a local zoning board whose influence in 
development often trumps OTENA’s] and bought more property in the 
neighborhood. It’s [integration] a farce. Yes, there are still Blacks in OTE but most 
of them are low-income so they don’t hang in the same circles [as Whites in OTE]. 
You don’t see middle-class, educated Blacks moving here, taking seats at the table. 
And that’s a big problem because the other side is very organized. I’m hoping and 
praying that more of us move here. I’m not proposing displacing anybody; I’m 
adding new units [and rehabbing existing single-family homes]. I believe in this area 
and want to see a more integrated Olde Towne.  
From Darren’s story we see the emergence of the attitude I coded as, Whites Do 
Not Want Blacks in OTE, as he describes the “thinly veiled racism” he experienced by 
OTE’s White powerbrokers when he attempted to participate in the neighborhood’s 
economic and housing revitalization efforts. He goes on to further demonstrate this attitude 
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when he says that racial integration in OTE is a farce. The distinctions between what I coded 
as Black Apathy and Black Unconsciousness are also displayed in Darren’s reflection. He 
begins by saying that he was looking for Black support for his project but no one came to 
his aid. He ponders whether Black folks care about what is going on in the community but 
quickly posits that it could be the case that some Black folks are simply not in the loop, 
voiceless even. I infer that the Black folks he perceives to not be in the loop are working-
class Blacks when he asserts that “low-income Blacks don’t hang in the same circles as 
Whites,” and that these Black folk “don’t feel a part of the new OTE.” From Darren’s 
perspective, working-class Black folk are simply unconscious and this lack of awareness is 
responsible for their perceived inaction. Yet when he speaks about the unwillingness of 
middle-class Blacks to reintegrate OTE or participate in it’s governing, I inferred that it is 
precisely this Black population that he feels should be most active. Therefore, in this case 
Black Apathy, not Unconsciousness, is correlated with inaction.  
Returning to my interview with Charles, I wish to highlight another example of the 
theme I coded as Black Unconsciousness to demonstrate how it differs from Black Apathy. 
After touching on broad themes like education, economics, and racism during our 90-minute 
interview, towards the end Charles shared what he sees as the most important issue affecting 
the Black community. He stated,  
For me, the biggest problem in our community [collective Black community] is that 
we are all like crabs in a bucket. We don’t want to see anybody get out. And at the 
end of the day, all us crabs are being cooked in the crab boil. Everybody is going to 
die [like this]. So why not support and lift your brothers and sisters up? I feel like the 
Black community is the only one that doesn’t support each other. Everybody wants a 
discount, a hook-up. And I’m like, No, pay me what my worth is because then I’ll be 
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able to take care of myself and hire other Black people and pay it forward. Then we 
can all do well and actually own things in our own neighborhood. If we love our 
neighbor like we love ourselves, we could solve most of the world’s problems. 
Unlike Darren, Charles makes no class distinctions when he talks about Black folk and their 
unwillingness to support one another and their inability to see the reciprocal harm of such a 
decision. Charles perceives Black folk in general to be suffering from a lack of collectivism 
and empathy that keeps us in economic bondage. Charles does not suggest that apathy is 
correlated with Black economic suffering, but rather that collective unconsciousness, our 
inability to see ourselves in each other, is associated with our dismal socioeconomic position.  
 To provide another example of the attitude I coded as Whites Do Not Want Blacks 
in OTE, I will share an excerpt from Carmen’s interview detailing how she feels about 
OTENA’s perceived power and the micro-aggressions she experiences as a legacy resident in 
a very gentrified section of the neighborhood. Carmen shared,  
OTE and Franklin Park neighborhood associations are merging and I don’t like it. 
These neighborhood associations stopped representing Black folks a long time ago. 
There are no more Black officers but the majority of the population in this 
neighborhood is still Black. Whites are now in control of these neighborhood 
meetings and are beginning to see what it is like to not have certain city services. 
Issues that we have had to deal with without any real remedies or accountability 
from the city take them by complete surprise. But the city listens and responds 
favorably to their requests for the most part because of a stark economic reality-
Blacks ain’t got no money! And money always wins. But I hear them talk badly 
about the legacy population, as if we just put up with things and didn’t try to 
overcome some of the ails we experienced in this neighborhood back in the 1980s 
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and early 1990s. And you hear them say how much they love and want diversity but 
they don’t mean Black. They have a fear of the legacy population. They buy big 
dogs for protection. They even had the nerve to ask about creating ordinances to 
ban people from sitting out on their front porch. And Black people know that’s 
intended for us. We have a cultural tradition of sitting on our porches and talking 
with neighbors and passersby. And besides, they are our porches!  
 The five primary attitudes that rose to prominence in the data are also present in 
participant stories that I am going to highlight in the beliefs section of this chapter. I have 
noticed that the attitudes participants express sometimes appear only as short sentences or 
thoughts within a larger story they are telling or point they are making. In these instances, I 
will indicate in my analysis when a coded attitude appears in the participant reflection but 
have chosen to not disconnect the expressed attitude from the overarching theme the 
participant is reflecting upon.  
Participant Beliefs 
 Beliefs are important for understanding what anchors participants and keeps them 
emotionally and psychologically resilient during even the most challenging times. A belief, 
unlike an attitude, is a deeply rooted trust, faith, or reliance in something that is typically 
impervious to change. Beliefs are reified through personal experiences or manifestations of 
promises guaranteed by one’s allegiance to said beliefs. Table 8 displays encoded participant 
beliefs summarized from my interviews along with content descriptions of data to 
substantiate each code. The interview excerpts that follow provide additional support for 
these codes.  
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Table 8 
Coded Beliefs and Content Descriptions 
Code Content Description 
The system keeps Blacks down 
N=15/17 
Represents instances when participants 
discussed feeling that life isn’t fair for people of 
color, feeling discriminated against, feeling 
trapped, feeling powerless and voiceless, and 
feeling threatened by economic, emotional, and 
physical violence.  
Blacks have been subjected to mass 
dispossession 
N=10/17 
Represents instances when participants 
discussed the government’s complicity in 
gentrifying OTE, Boosterish marketing of OTE 
to Whites, White greed and pillage, and feelings 
that money always wins.  
Spirituality 
N=10/17 
Represents instances when participants 
discussed their belief in God, blessings they 
attribute to God, and faith in a higher authority 
to bring about justice.  
Progress is possible 
N=9/17 
Represents instances when participants 
discussed their belief that sharing knowledge, 
organizing, and working together can bring 
about social progress 
Source: Interviews.  
 The most deeply held belief expressed by participants was an overwhelming certainty 
that the system keeps Blacks down. When I say the system, what I really mean is the 
complex social, psychological, economic, and policy apparatus rooted in White supremacist 
ideology that undergirds American society and maintains inequitable distributions of 
opportunity and materiality. In my study, participants used terms such as the system, the 
government, White people, America, and The Man interchangeably as synonyms for the 
cause or root of Black oppression.    
A passage from Charles’ interview provides an excellent example of how he 
perceives the system to be responsible for inequitable educational outcomes in OTE. Recall 
that Charles attended district alternative schools rather than OTE neighborhood schools 
because his mother deemed the quality of OTE schools to be poor, even 20 years ago. In the 
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interview I asked Charles to explain why schools in OTE have been underperforming for 
decades and he replied,  
There’s a huge link between education and money. If you live in an area where 
property taxes are higher and incomes are higher, you get better schools. And if you 
grow up in those places, it’s easier for you to be successful. There are no good 
schools in this area. They aren’t prepping kids over here for college. We have to 
work harder in this neighborhood to get the same opportunities. 
I responded by asking him, “So, is that fair?” And Charles said,  
No, it’s not fair. But you know, life isn’t fair. Our country was built on life not being 
fair for people of color. This country was built on the backs of slaves- someone 
being treated as less than human to make this country what it is. And I feel like we 
are still kind of in a cycle of that now. If we [the system] keep Black people 
uneducated, they won’t try to rise up, move forward, take office, or make their 
communities better. 
Charles has clearly articulated that he perceives systemic racism to be the underlying cause of 
educational inequality. He goes back as far as slavery to anchor his belief that the system was 
never created for Blacks to prosper. He then moves to contemporary education issues to 
show how the system still metes out inequality for Blacks by suggesting that there are no 
good schools in OTE, that money drives access to quality education, and that [Black] people 
in OTE have to work harder to secure the same opportunities as people who live in high 
wealth areas. There is a long standing adage shared by Black folk that we have to work twice 
as hard to receive half as much as White folk. It seems that Charles, like so many of us, 
believes this axiom to be true. Of even greater significance, Charles aptly points out the 
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transformative purpose of education-that is should prepare one for self and communality 
actualization-but notes how the system prevents Blacks from achieving this status.  
In my interview with Lauryn, she also discusses various ways in which she perceives 
the system to be responsible for keeping Black folk down. Aside from her belief that the 
American Dream was never for Blacks, she notes how attaining the American Dream is 
more unlikely now than it has been in recent memory due to shifting politics and priorities. 
Lauryn said,  
Education shifted. And so did society. America ain’t in the business of social 
progress anymore. Its business is more prisons, less social services and safety nets. 
The government’s role is to create rules and processes of control that ensures 
capitalism prevails… White folks sold us a bill of goods. I hope older Blacks realize 
that. For over 20 years Whites have been trying to push the message of progress and 
equality. But the evidence says otherwise. Just look at the loss of income for younger 
generations. We are doing worse, not better than our parents. Elders must be 
truthful about the experience. Or kids today will think there is something inherently 
wrong with them for not being able to succeed. But we are under constant attack. 
Once we get grown, we realize we are just cogs in the system. And they really don’t 
care about us. It’s like a European societal character trait to never admit fault. They 
stay in a state of denial about their wrongdoing until they are outed by some type of 
evidence. They apologize then work even harder to maintain the status quo. 
From this passage, we see an example of when a participant uses the terms White people and 
government as synonyms for the system. We also see the coded value of Truth and 
Reconciliation play out in Lauryn’s reflection when she discusses the need for Black elders to 
be forthright about their experiences in this American system for the sake of protecting and 
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preparing our youth to persevere. She also invokes the value of Truth and Reconciliation 
when she suggests that Whites [embodiments of the system] do not care about Blacks and 
instead work hard to intentionally undermine our progress.  
 To further examine the ways in which participants in my study perceived the system 
to be responsible for keeping Black folk down and to present the concept I coded as 
dispossession, I’ll introduce Nnamdi into the text and use his reflections to illustrate these 
codes.  
Nnamdi is a well-known artist-activist in the community yet I did not know him 
personally. I contacted him via NextDoor and invited him to participate in my research 
project. He replied quickly and favorably and I scheduled some time for us to talk about life 
in OTE. He invited me to his home for the interview. “Well, what a nice surprise” said 
Nnamdi as I walked up the sidewalk leading to the front of his home, “I thought you were 
going to be Caucasian.” “Really?” I said, “What made you think that?” He replied matter-of-
factly, “Not too many Black folks working on PhDs and interested in the history and culture 
of The Near East Side (of which OTE is a part).” Nnamdi’s shock at my being Black, 
presumably middle-class and interested in OTE is an expression of the attitude among 
participants in my data that I coded as Black Apathy. Nnamdi’s expectation that he was 
meeting with a young White woman to talk about transformations in OTE supports the idea 
expressed by others in my study that educated Blacks do not return to OTE.  
After making acquaintance we proceeded towards the backyard where Nnamdi had 
two chairs set up under a huge shade tree. The backyard was somewhat of an art studio; 
beautiful wood carved pieces, some life size and others inconspicuous, adorned the yard. “I 
figured we could take advantage of this beautiful summer day and have our interview 
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outside,” he said. Happy to oblige, I took a seat, pulled out my notepad, and began our 
interview. I asked, “So, what kind of neighborhood is OTE?” Nnamdi replied, 
OTE is home. I was born and raised here. I bought this house in 1976 at a time 
when all the houses on Bryden Road were less than $16,000. The previous owners of many 
of these homes had relocated out of town and essentially abandoned these houses. Back 
then, loans on homes were discounted if the home was next to a $1 U.S. HUD [Department 
of Housing and Urban Development] property.” Nnamdi was the second person I 
interviewed to mention the $1 home program in OTE and after conducting a brief search, I 
learned that HUD’s Dollar Home initiative served as a way to partner with local 
governments to reduce blight, encourage redevelopment, and provide low to moderate 
income families an opportunity to experience homeownership. Nnamdi continued,  
OTE was a good place to live. It still is a good place to live. But it has changed with 
gentrification. First came the drag queens, then the professors, and then the artists. 
The local neighborhood association (OTENA) is wielding a lot of power. Do you 
know it used to cost $3 to even vote at those meetings? OTENA is now land 
grabbing and extending its boundaries. Its reach is influencing Franklin Park, 
Woodland Park [adjacent neighborhoods]… 
In a way, Nnamdi is indirectly discussing what I coded as dispossession. While he makes no 
mention in this particular passage of an individual or family being displaced from their 
homes, he does say that OTENA is expanding its conceptual and physical borders, 
presumably laying claim to areas not in its current portfolio and not necessarily with the 
consent of those living in areas subject to annexation. While many Black folk still refer to the 
neighborhoods of Woodland Park, OTE, King-Lincoln, Franklin Park, and Old Oaks 
collectively as the Near East Side, neighborhood associations and planning commissions 
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have delineated boundaries, expanding and contracting them over time to serve their 
particular interests (I-670 Corridor Development Plan, 1989, Near East Area Plan, 2005).  
 In a more direct way, Nnamdi describes what I coded as dispossession when he 
explains to me the factors that contributed to Blacks leaving OTE and Whites moving in. He 
said,  
Well, you should know that many Blacks didn’t just want to leave OTE, they 
couldn’t get loans to buy or improve their homes, they couldn’t get the insurance 
needed to carry these mortgages, and the Whites moving in used code enforcement 
as a tool to force Blacks out of OTE… The system tries to take everything away 
from Blacks once we hit sixty. 
 A lot of Blacks who lived in OTE were renters. The key is to own; but Blacks don’t 
own. Anyhow, White owners sold houses right from under Black renters. And the 
government no longer gives Section 8 vouchers5 so you find very few [working class] 
Blacks moving into OTE now. [Middle-class] Black people want to live around 
Whites. They think it’s still the ghetto over here… Black folks seem to ignore the 
issues that impact them. 
From this passage, we see two beliefs play out. First, Nnamdi places the blame for OTE’s 
shifting demographics on the system, noting the discriminatory practices of financial 
institutions that prevented Blacks from owning or improving their homes. Next we see what 
Nnamdi perceives to be another system failure with the declining support of the federal 
                                                
5 Section 8 refers to a policy/program of the U.S. Department of Housing and Urban 
Development (HUD) that provides federally subsidized housing choice vouchers to very 
low-income families. For more information visit: 
http://portal.hud.gov/hudportal/HUD?src=/topics/housing_choice_voucher_program_se
ction_8  
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government to stabilize low-income housing opportunities for families through the use of 
Section 8 vouchers. Nnamdi also explains how new White residents utilized code 
enforcement as a strategy for dispossession. In this passage Nnamdi stresses the value of 
homeownership, which I coded as Black Economic Power, perhaps as a way to both derive 
influence and thwart takeover. We also see content descriptions of the attitude I coded as 
Black Unconsciousness in this reflection when Nnamdi says that Blacks prefer to live around 
Whites. From the tone of his voice and the gestures he made, I could tell he felt that this 
idea of Blacks wanting to live around Whites was preposterous. It was as if he wanted to say, 
“look how far that’s gotten us,” but instead he added that, “Black folks seem to ignore the 
issues that impact them,” which I again interpreted and coded as Black Unconsciousness.  
Other examples of the beliefs I coded as The System Keeps Blacks Down and 
Dispossession are found in Carmen’s reflections on life in OTE. Carmen and her husband 
have lived in the OTE and Franklin Park neighborhoods for 40 years. Although she’s an 
accomplished international journalist and has at times worked and lived abroad, she’s always 
considered the Near East Side home. As a long time resident, or what many in OTE refer to 
as the legacy population, I was keenly interested in the transformations Carmen has 
witnessed and the perception and impact of those changes on her life and the lives of other 
legacy families she knows.  
 During the opening portion of our interview, I learned that Carmen and her 
husband purchased their first home in OTE in 1975 using the HUD Urban Homestead 
program, which offered homes in blighted areas for just $1. Homeowners were obligated to 
stay in the home they purchased for a minimum of four years, which was thought to be long 
enough to bring stability to the neighborhood. Carmen explained how that program helped 
her family. She shared that, “Buying a home under this program allowed us to become 
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homeowners in a historically Black neighborhood near the city center, to save money that we 
would later re-invest in the community, and to eventually purchase another home at full 
market value right on Franklin Park West. We’ve lived in this home with Franklin Park at 
our doorstep since 1980.” Carmen looked up and gestured towards her home just a hundred 
or so yards beyond us. Realizing that Carmen’s front porch actually faced the park and 
learning that she’s lived there since 1980, I asked what it was like to have a front seat to 
Ameriflora.  
Once the site of the Ohio state fair, the 100-acre park and conservatory located on 
the Near East Side of Columbus underwent a multimillion-dollar investment in preparation 
for the 1992 international horticultural exhibition known as Ameriflora. Franklin Park now 
boasts paved running trails, several ponds in which to fish, fountains and waterfalls, lush 
landscaping, gently rolling hills, an amphitheater and more. The event cost $95 million to 
produce and attracted 5.5 million visitors. In Carmen’s estimation, Ameriflora also marked a 
significant turning point in the neighborhood’s history.  
Ameriflora changed everything. Whites fled into our community and began 
snatching up property. And Black folks didn’t pay attention to signals that things 
were changing. We tend to see stuff as all of a sudden. We don’t see the gradual 
changes. And today, the annual Asian festival held at Franklin Park along with the 
OTE Tour of Historic homes put on by the neighborhood association brings even 
more Whites to our community. It would be one thing if they came to visit and 
admire our neighborhood. It’s another thing when their aim is to take it over. We sit 
on our porches like caged animals as they take photos of our houses. They watch 
and covet and plan to take our homes. 
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I do not think I quite expected for Carmen to have the response to Ameriflora that she did. 
In 1992, when Ameriflora came to Franklin Park, my mom and I had already relocated to 
the suburbs. However, I do remember it being a big deal and my school district even 
arranged a field trip for students and parents to attend. Through the lens of a child, I 
remember Ameriflora fondly. It was an exciting time and I remember my mom and I taking 
our relatives who lived out-of-state to check it out. Even today, I suppose I never considered 
that anyone, Black or White, would have experienced Ameriflora differently that I did. Yet 
for Carmen, Ameriflora was perceived as an avenue that led to dispossession. Carmen’s 
reflection also reveals an attitude that I coded as Black Unconsciousness. Her perception 
that Black folks don’t pay attention to important signals and that we tend to see things 
suddenly and disconnected from context, align with the perceptions that other study 
participants expressed.  
 In addition to the Ameriflora example, Carmen provided me with considerable 
insight into what things were like for her and other Black legacy families in OTE at the onset 
of gentrification: 
Well, the demographic changes to the neighborhood really started in the 1970s. 
Black families noticed doorknockers6 left on their front doors from real estate 
companies and even independent investors offering them cash for their homes. Then 
we experienced constant harassing phone calls from folks interested in buying our 
property. The most vulnerable people to these schemes were the elderly. They were 
on fixed incomes and often didn’t have the support of family to help them maintain 
their independence and their homes. OTE flipped first. Then they came for Franklin 
                                                
6 Doorknockers also referred to as door hangers are custom flyers designed to be hung on 
doorknobs of homes in part of a larger advertising, marketing, or political campaign.  
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Park. Franklin Park families were more resistant but a lot of homes stopped being 
passed down generationally by the 1990s. Children of legacy families opted for the 
suburbs. Black folks didn’t understand equity. You have to build wealth over time. 
And we don’t understand legacy. We are so reactionary. When the investors came 
and offered cash for our homes, so many Blacks didn’t even evaluate the offers. 
They didn’t know how much their property was really worth. They didn’t know 
about the city’s plans for redeveloping downtown. Black folks are always 10 years 
behind the trend.  
The takeover was gradual. Black folks in OTE and Franklin Park  
put up a strong struggle. I had a friend who lived on ‘Queens Row7’ who shared with 
me how difficult it was for her to maintain her home. She said the banks wouldn’t 
lend and the city wouldn’t help out. Yet gays were easily getting rehabilitation 
mortgages. They had two incomes and no children. And they were White. The 
disparity in financial resources and unequal support from the city created contention 
between Blacks and Whites. Blacks were losing and Whites were winning. Real estate 
is the biggest slice of the American pie next to education. 
Again, we see clear examples in Carmen’s reflection of the processes of racial discrimination 
by financial institutions, disregard from city government, and strategies of dispossession by 
White realtors and developers at play which converged to create the racialized realities of 
gentrification in OTE. Carmen’s reflection also indicates how central homeownership is to 
one’s ability to create, maintain, and eventually pass on wealth. She, like many other 
                                                
7 Queen’s Row was explained to me as a section along Bryden Road in OTE where gays and 
drag queens initially began buying and restoring historic homes, some in the Queen Anne 
tradition. It is considered by some to be the epicenter of gentrification in OTE.  
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participants, feels that Blacks are socially unconscious and always behind the curve on the 
issues and trends that have the potential to affect them the most.  
 The final examples of dispossession I wish to highlight bring us back to Charles’ 
story and then closes with a reflection from Carmen. In Charles’ reflection, he discusses 
intellectual dispossession and the impact it has on the Black psyche and self-actualization. 
Charles, reflecting on the ways in which slavery and Jim Crow served to brainwash Blacks 
and deny us an opportunity to learn our true history and global significance said,  
Speaking as a Black man, I feel that all African Americans should know they came 
from kings and queens. Black people created half of the inventions in this world and 
someone else gets the credit for it. As a Black person, you feel like because so much 
has been taken from you, you have a mindset of what’s the point and that’s a terrible 
mindset to be in. If you wake up in the morning thinking that, it’s a sad place to be 
in. 
Like Charles’ example of intellectual dispossession and psychological loss, Carmen shared a 
reflection that touched on the loss of identity and the resulting emotional pain and suffering 
inflicted upon Blacks by virtue of living as a second class citizen in America. Carmen said,  
You know what the real problem is? We don’t know our history and therefore we 
don’t value ourselves. We suffer from an inferiority complex and believe that 
whiteness is better. In 1973 there were so many Black-owned businesses on Long 
Street and Mount Vernon Avenue8. Then integration happened and we took our 
money right out of here and gave it to White folks. It is a pathetic example of how 
off we are. We don’t even patronize our own businesses. We suffer from a fierce 
                                                
8 Long Street and Mount Vernon Avenue are main thoroughfares in the historically Black 
King-Lincoln neighborhood that borders OTE to the north.  
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inferiority complex that is hurtful both spiritually and economically. We have been 
subjected to such maltreatment in America that we inherit a legacy of low self-
esteem. In 6th grade I remember learning that Africa was considered The Dark 
Continent, devoid of anything worthwhile. And it wasn’t atypical to have been taught 
about my so-called savage roots. During my entire life I’ve had reason to believe my 
self-worth is not equal to a White person’s of any age-even children. And with all of 
my accomplishments, academic, career, and otherwise, I still get comments from 
White folks like, “Carmen, you’re a real credit to your race.” We as Black people live 
under constant terror and stress. The consequences of living like this are unbearable. 
We have to begin to connect the historical and societal dots that can help us make 
progress even while living under an oppressive system. 
Carmen’s final interview excerpt touched on the belief that progress is possible, 
though not inevitable, shared by other study participants. The final interview excerpts I wish 
to demonstrate the beliefs that I coded as Spirituality and Progress in more detail. First, 
Nnamdi discusses how his faith anchored him during a particularly difficult time when he 
faced the prospect of his home being dispossessed. In the late 1990s, Nnamdi found himself 
in a long code enforcement battle with the city over a handcrafted African address sign 
hanging above his front door that apparently violated the new rules for acceptable signage 
after Bryden Road had been zoned historic through the seemingly clandestine work of 
OTE’s new gentrifiers. During our interview, he reflected on that time in his life, “It was 
stressful. It was costly in terms of both money and time. They dragged it (the dispute) out 
for more than a year. I was always in court. And I represented myself.” Nnamdi revealed to 
me that although it was a trying time, he knew that he would prevail. I asked him how he 
could be so certain that he would win and he explained, “I did a ritual with an African 
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Spiritual Leader two years prior to this trial so I knew what the outcome was going to be. 
And in the end, I did win the case.” Obviously, there is no way of determining whether or 
not Nnamdi’s spiritual encounter had anything to do with the outcome of his trial, but he is 
certain that it did. And I for one am inclined to believe him.  
 Nnamdi addition to believing in a higher power to bring about justice, Nnamdi also 
believes that Black folks in OTE can work together to bring about meaningful progress 
despite the discrimination we have faced over the years. Towards the end of our interview 
Nnamdi discussed the good things that have come to OTE as a result of gentrification along 
with challenges we the community still faces. He said,  
New services that came with White folks like infrastructure, new sidewalks, curbs, 
and streets are all good. But schools suffered. There are really no gays with kids in 
OTE and Whites have fewer kids than Black folks. But we still have some power to 
change things, if we work together. For instance, there was a long-serving Black 
woman heading the Near East Area Commission (NEAC) whose job was challenged 
in a concerted effort by these [mostly White] neighborhood associations. Although 
we [Black folks] recognized the need for change on some fronts, we didn’t like the 
way she was being treated. So all the Blacks got together and voted her back in. The 
future is optimistic because of people like you- the young generation. You see both 
sides of the struggle. You have the means and the education that we older folks 
never had. 
The final passage featured below to illustrate the coded beliefs of Spirituality and Progress 
comes from Lauryn. She talks about the need for Black folk to pass down generational 
knowledge and to draw strength from God to keep on keeping on. She shared,  
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Frustration can be an impetus for change, but elders need to give us the tools. A 
library burns when an elder transitions, so we need to be communicating across 
generations. Elders and warriors both have knowledge to share. We need to go back 
to the old ways that worked for us. For Blacks, we go to our God source. We are 
spiritual beings. We are capable of overcoming oppression. We have to stay 
spiritually lifted; otherwise we are doomed. We have to start living healthier and 
more spiritually productive lives. We need to know our history. For the oppression 
we are facing, I know suggesting that we rely on God doesn’t sound like much 
consolation. That narrative is still very much European thinking…but it gets us off 
the ground. This shit today is about making it. 
Conclusions  
 As detailed in chapter 3, I employed values coding to analyze participant stories. My 
analysis offers a critical examination and interpretation of the dynamics that Black folks in 
OTE perceive to be associated with the economic, social, and policy transformations in their 
community, over the last several decades. The four predominant dynamics I conceptualized 
from historical data and participant stories to be the forces most associated with the 
gentrification of OTE are:  
o Institutionalized racism and discrimination  
o Sophisticated, well-organized strategies for dispossession and disenfranchisement  
o Declining Black economic power 
o  Black consciousness 
In this concluding section of the chapter, I reaffirm my conclusions and offer my analysis of 
the impact that the transformation of OTE has had on agency, education, and life for its 
Black residents.  
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It is important for anyone interested in gentrification in America to recognize that 
neighborhood transformations do not occur in a vacuum. Neighborhood transformations 
are not the organic results of personal preferences for geography or aesthetics. Instead, I 
found that OTE experienced much of its demographic change during the last 40 years as a 
result of systematic exclusion enabled by institutional racism and discrimination against 
African Americans. I arrived at this conclusion by examining post WWII policies and 
impacts (featured earlier in this chapter) and through the predominance of accounts in 
participant stories that indicated an awareness of systemic forces and ideology, rooted in 
White supremacy, that combine to perpetuate inequality of opportunity and materiality. 
Through stories shared about educational experiences, the psychological impacts of Jim 
Crow era policies, government disinvestment, and discriminatory lending practices of 
financial institutions, among other things, fifteen of seventeen participants articulated 
attitudes and beliefs that our government and institutions often create more, not less, 
inequality.  
From the rolling back of social safety net programs mentioned by Lauryn, to the 
discriminatory lending practices of financial institutions that rejected applications submitted 
by Blacks for mortgages, home improvement, and rehabilitation loans as described by both 
Nnamdi and Carmen, to tax abatements for property owners and businesses that weakened 
available tax revenue to reinvest in the neighborhood and its schools, participants in this 
study were clear that our government and institutions were complicit in gentrifying OTE and 
creating inequitable racialized outcomes.  
Sophisticated, well-organized strategies for dispossession and disenfranchisement are 
documented in the experiences of Black residents being inundated with door knockers and 
harassing phone calls from White realtors and investors who offered cash for homes. 
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Carmen attested that elderly Black residents on fixed incomes were most vulnerable to this 
strategy and often sold their homes for below market value. Nnamdi described how the 
designation of Bryden Road as historic created undue scrutiny and economic hardship for 
anyone who failed to comply with the new list of rules that dictated the aesthetic 
improvements residents were allowed to make to their homes. The documentary Flag Wars 
(2003) shows the implications of this strategy on poor Black residents who faced losing their 
homes through code enforcement, excessive fines, and property liens. Darren described how 
OTE’s neighborhood association, representing a vocal minority that does not reflect the 
racial and economic diversity of the community, has positioned itself as the gatekeeper of 
(re)development and has attempted to set the “racially veiled” rules for who can and cannot 
participate in the revitalization of OTE. Participants also opposed OTENA’s “land-
grabbing” strategies to merge associations with neighboring communities in what is seen as 
an effort to consolidate and exert unjust influence and power.  
I contend that declining Black economic power was a primary dynamic that led to the 
transformation of OTE. Charles spoke about his mother not being able to find work in or 
around OTE while he was growing up in the 1980s and 1990s. Jamie juxtaposed her middle 
class upbringing and the pride she felt by living in OTE during the 1970s with the blight that 
plagues the community today. She said that while she was growing up, residents knew that 
resources mattered and had the ability to invest in schools and community events. Now, she 
says, “The community doesn’t look cared for anymore.” Carmen and Nnamdi suggest that 
low homeownership rates among Blacks in the neighborhood stand to rob them of their 
ability to create generational wealth. Participants also said the decline of Black owned 
businesses weakened the ability of Black families to buy homes, reinvest in the 
neighborhood, and influence policy decisions.  
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I determined that  Black consciousness is also responsible for the transformation of 
OTE. This dynamic was described by participants with words and phases that included, “We 
are all like crabs in a bucket,” “Black folks are always 10 years behind the trend,” “Our 
problem is an illusion of inclusion,” “Black folks seem to ignore the issues that impact 
them,” “Having things made us lose our way,” and “We tend to see stuff as all of a sudden.” 
The overarching sentiment was that if Blacks were better informed, proactive, and engaged, 
we would have been better positioned to resist and challenge the greed, policies, and politics 
of gentrification that negatively and disproportionally impact Black folks.  
The gentrifying of OTE impacted participants in terms of their agency, education, and 
life in several, mostly negative ways.  
In terms of agency, participants explained that the displacement of legacy families not 
only destabilized community ties and cohesion, but weakened Black economic power which 
effectively weakened Black political power and led to the underrepresentation and 
disenfranchisement of Blacks in OTE today. The constraints of their agency are further 
experienced when Black folks, who for years have had their concerns for neighborhood 
safety, economic vitality, and community beautification ignored by city leaders and 
institutions, witness those same city leaders and institutions respond favorably to the whims 
of moneyed Whites. With keen system awareness, Black folks in this study shared often 
painful but revealing accounts of how White supremacy permeates every vein of American 
society and seeks to subordinate Blacks at every turn. From Nnamdi feeling that, “the system 
tries to take everything from Blacks once we hit 60,” to Carmen’s account of being taught in 
school that nothing good comes from Africa, to Jamie’s deeply saddening account of being 
tormented by a group of White teenagers who threw soda at her while she walked to school, 
participants communicated that the specters of slavery and Jim Crow along with modern day 
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racial discrimination have manifest in Black folks a legacy of inferiority that may very well 
take us a lifetime of reconditioning to overcome. In this way, Black agency is limited not 
only through policies and practices, but also through the psychological conditioning of 
White supremacist ideology (Woodson, 1933). Yet the resilient spirit of participants, which is 
not to be conflated with blind optimism, was displayed in their desire to continue to push 
for social and economic justice. Most participants believed that Black folks have power and 
fourteen of seventeen participants feel that Black agency is best activated collectively. This 
finding will be explored more closely in the concluding chapter of this dissertation.  
Participants told of the negative impact economic, social, and policy transformations 
have had on education in OTE. First, six of seventeen participants expressed that the burden 
of desegregation fell squarely on the shoulders of Black folk in OTE. When bussing was 
mandated, Black children from OTE were made to travel through two or more suburban 
communities before arriving at a city school in which they were responsible for integrating. 
While some participants expressed disdain for school desegregation and linked it to declining 
parent participation and the negative academic outcomes and social experiences of Black 
children, other participants acknowledged the intent of desegregation as positive but believe 
its implementation was harmful and exposed Black children to racism and discrimination 
that they were not subjected to in the close knit OTE community. Carmen noted that the 
vast majority of White families not only fled OTE but also the Columbus City Schools 
district in general after Brown, effectively creating a defacto segregated system despite 
integration efforts.  
Second, participants recognized the positive relationship between money and education, 
in that more money often equals better educational opportunities and outcomes. And while 
gentrification has increased property values and attracted new businesses to OTE, these 
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economic gains have not translated into better educational opportunities or outcomes for 
the mostly Black children who remain in the neighborhood. Instead of schools improving, 
schools have actually closed as a result of declining enrollment, underachievement, and 
disinvestment. The public schools that remain in the neighborhood are chronically 
underperforming by state proficiency standards.   
Participants in this study concluded that Blacks in OTE are doing worse, not better, on 
just about every indicator of success than they were two or more generations ago. Darren 
exclaimed in his interview that, “Integration [in OTE] is a farce,” and he was not the only 
one in this study to hold this opinion. While Black participants say that White OTE residents 
tout neighborhood diversity, they also seem to self-segregate, patronizing White businesses 
almost exclusively, sending their children to private schools, and closing channels of 
opportunity for Blacks to gain economic and political foothold. These perceptions of White 
peoples’ intent and behavior led some Black participants to conclude that White residents 
fear the legacy population and do not want to live around Blacks. Instead of collaborating 
with Black residents to create a more just and inclusive OTE, most Blacks in this study felt 
that White residents prefer to push out Black folks, buy and renovate their homes, and claim 
the community as their own. A sense of insecurity and imminent dispossession reverberated 
through participant reflections. Carmen and others noted that in OTE and America more 
broadly, Black folks live under constant terror and stress that negatively impacts our 
emotional, psychological, physical, and economic health. And while Lauryn noted in her 
interview that frustration could be an impetus for change, she also suggested that it might be 
time for Black folks to realize that the American Dream was never for us.  
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CHAPTER 5 
Discussion 
New Revelations in the Escalation of Gentrification in OTE 
 In the time since beginning my fieldwork and concluding this dissertation, several 
events have occurred that indicate OTE is experiencing a new wave of gentrification. First 
however, I would like to share a deeply personal story. In Chapter 1, I shared aspects of my 
personal life that motivated this dissertation study. Chief among them was an interest in 
understanding how Black folk in OTE were perceiving and experiencing the so-called 
“revitalization” of the community. This interest was piqued by Black folk whom I met and 
conversed with while I was visiting and later working at my parents’ café. The café is 
featured prominently throughout this dissertation because it served as both a recruiting 
ground and backdrop for several of my interviews. It also served as a social space for both 
Black and White OTE residents and visitors whom I observed for this study but also had 
friendly interactions with. The café also anchored my family in the neighborhood. As 
business owners they not only paid taxes to support the neighborhood but they hired from 
within the community, donated goods to local charities, looked out for neighbors, including 
feeding many of them who were down on their luck or homeless. My parents are extremely 
proud of the business they created and the reputation they developed not just in OTE but 
also throughout the city. But in the winter of 2015, while making plans to expand aspects of 
their business, they were given an eviction notice. They attempted to negotiate with the 
owner but to no avail. In May of 2015, L’Appat Patisserie & Café closed its doors in OTE. 
Today the building sits vacant, but with the way retail and rehabilitation efforts have gained 
steam, I doubt that will be the case much longer.  
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In a recent article, The Columbus Underground (2016) reported that, 
“Neighborhood leaders and city officials are cautiously optimistic about a recent uptick in 
rehab activity on the Near East Side,” citing stats from the city’s Land Bank that shows of 
the 23 vacant homes purchased in the area, 12 were completely rehabbed in 2015 with one 
recently selling for $234,000, almost twice the amount of the median home value in 
Columbus. A developer featured in the article said that he has sold five homes in the last two 
years, all of which have sold in a day or two at full asking price. He has plans to renovate and 
sell five more units he currently owns. When asked about how to maintain affordability in 
the neighborhood, the chair of the Near East Area Commission said, “That’s the big hole-
housing for regular neighbors who maybe can’t afford a $250,000 house, but if they do get a 
house, they’ll take care of it…That’s what you had in the neighborhood that used to be here, 
before the freeways, and that’s what we want to get back to.” In the absence of an articulated 
plan to curb gentrification, I am highly skeptical that the Near East Side will ever get back to 
being a neighborhood that the legacy population will recognize.  
Micro Implications 
 This dissertation provides a written account of an oppressive, inhumane system of 
urban redevelopment while simultaneously showing the humanity of those who did not win.  
It is my sincere hope that this dissertation will be used as a tool to engage residents and 
spark substantive dialogue in OTE and beyond about gentrification, structural racism, class, 
and creating sustainable communities. But before that can happen, I think it is imperative 
that Black OTE and Near East Side residents in particular grapple with the stories shared by 
other Black folk and the conclusions that I draw from the data. Such conversations should 
happen in protected Black counter public spaces and the results of these efforts should be 
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documented for the purposes of developing strategies for local Black collaboration, critical 
awareness, resistance efforts, and economic and social advancement.  
Macro Implications 
One of the outcomes I hope to inspire from this research project is a concerted 
effort by critical scholars across disciplines to study gentrification in U.S. urban cities with a 
specific focus on Black folk. The dearth of literature that exists about the ways in which 
Black folk perceive gentrification, their experiences living under it, their level of awareness 
about its causes, processes, and impacts, and the ways in which they resist it is embarrassing 
considering a) the 50-plus years of gentrification scholarship that exists and b) the irony that 
urban gentrification has a negative disproportionate impact on Black folk. It is also time the 
gentrification scholarship move beyond displacement research. I am not suggesting that 
displacement research is unimportant or that it should cease, but I am suggesting that 
gentrification is a totalizing system of oppression and it should be studied from several 
angles in order to identify multiple points of entry for resistance.  
Perhaps part of the reason the literature fails to address the Black experience with 
gentrification is that gentrification is studied as a class-based issue rather than a race-based 
issue. Even Neil Smith (1986), arguably the field’s most critical scholar, fell short when he 
said that gentrification is a, “frontier on which fortunes are made,” (p.34). I would argue that 
in America, class, race, and geography are so intricately connected that a more accurate 
description of gentrification might conclude that it is a “frontier on which fortunes are made 
on the backs of Black marginalization.” Therefore, typical political economy frameworks for 
understanding the relationship between race and gentrification are insufficient. 
Gentrification researchers should consider broadening their perspectives to include Critical 
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Race Theory or perhaps Cultural Political Economy, as Lipman (2011) so brilliantly did in 
her book, The New Political Economy of Urban Education.  
Future Research Plans 
 OTE is not the only Near East Side neighborhood experiencing gentrification. 
Partners Achieving Community Transformation (PACT), referenced in Chapter 4 has 
already begun utilizing it multimillion-dollar investment to transform the King-Lincoln 
neighborhood, just north of OTE. PACT was instrumental in demolishing the Poindexter 
housing project, displacing its residents, and working with the Columbus City Schools 
district to transform the neighborhood’s schools. While the King-Lincoln neighborhood is 
in serious need of investment after being starved by the city and state for half a century, I 
along with many Black residents am skeptical about the neighborhood regime leading the 
redevelopment efforts. I think a similar study to the one I conducted in OTE would add 
tremendous value to inform the work of PACT, to the extent they are truly “partners” with 
residents in the neighborhood.  
As I mentioned in Chapter 3, this dissertation privileged Black voices but I do think 
there is much to be learned about how White folk perceive their presence in predominantly 
Black, gentrifying communities. To that end, I would like to share my interview with Karen, 
a 20-something teacher who married and had her first child during the two years she’s lived 
in OTE. Karen’s interview reveals a relatively pervasive view among the three middle-class 
White residents I interviewed about how OTE is changing and who is responsible for these 
transitions. In our opening conversation, I ask:  
M (Monica): So, in your opinion, what kind of neighborhood is Olde Towne? 
K (Karen): Uh, I think it’s a neighborhood that’s in the process of being gentrified. I 
think there are people moving in that are very passionate about revitalizing the 
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community. And there are people who have been here for a while-decades-that are also 
passionate about making it a nice place. And then there are some other people that are 
holding out that don’t, don’t seem as involved in that I guess.  
M: So do you find that those people have a different opinion about holding out or 
jumping in based on how long they’ve lived here, or… 
K: The people that aren’t that passionate about it? Yeah, I haven’t really spoken to any 
of them but I get the vibe that they kinda feel like the neighborhood is kinda being taken 
away from them.  
M: Ok, got it.  
K: And I don’t necessarily know if it’s always like a race issue or a demographic issue, 
but I think there’s clearly a demographic difference between the people who are moving 
in and the people who have lived here a long time. So I think they might feel a little 
slighted.  
 While Karen admits she hasn’t really spoken to any long-term [read Black, 
economically disadvantaged] residents, she seems to feel that there are dissimilarities in the 
idealized or expressed “passion” for revitalizing the neighborhood that exist between new 
and long-term residents. When I asked a follow-up question about the level of social 
interaction between residents, Karen’s response revealed additional divisions.  
M: How would you describe the social interactions that you observed between residents 
here? Do you feel like there’s good integration? One thing that a lot of people say about 
this community is that it’s really diverse. And in so many ways I believe that they are 
absolutely right. I mean we are sitting in this coffee shop and you can see the diversity of 
ages, races, and probably professional backgrounds in this one place. But another 
critique that I’ve heard is that while it’s really diverse, it’s not very integrated.  What’s 
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your opinion? 
K: Yeah I agree. I think there’s a little bit of a dichotomy between, not necessarily 
between new residents and old residents, but maybe it’s a demographic difference or 
something-but I think, I mean honestly, the only time that I ever interacted with…umm, 
with people that have lived here a long time, um was when there were cops in the 
neighborhood and they were chasing someone down and everybody was outside of their 
house just looking to see what was going on. So that was the only time that I ever 
interacted with them and even then it was interesting because the guy that was being 
pursued ran into what I found out was low-income housing. So there were even 
residents that have lived here for a long time that were maybe a little…like lower middle-
class and they were saying it’s those low-income houses that are always causing 
problems. And those residents have been here a long time and they were just renters too, 
so it was interesting to just see that split between that sort of demographic.  
 From this passage, Karen reconfirms her non-existent interaction with residents 
unlike herself when she recalls only one instance of ever speaking with long-term 
residents. What is interesting is that in sharing her story, she pauses to contemplate 
whether or not it is actually length of time lived in the neighborhood that is responsible 
for the lack of social integration in OTE. She posits that “maybe it’s demographic 
differences or something” that drives social segregation. By demographic differences, it 
can be inferred from her story that she means both racial and economic distinctions, as 
she later says “even residents that have lived here for a long time and were lower-middle 
class” presumably don’t interact with low-income residents.  
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 I go on to ask Karen if she feels like there are opportunities in OTE for cross-
generational, social and racial interactions to happen and she responds with a measured 
optimism:  
K: To a degree. I think people are trying. I mean, I think Hot Times [Festival] is a good 
[opportunity]. I think that was a diverse gathering when we went. Um, I had no idea 
what to expect because it’s very generic (laughs) as far as community festivals go. But I 
thought that was a good opportunity for people to mix. I think there was a block party 
here, for a couple years. It was to raise money for the charter school the first time. And 
then the second time I think it was to go for business association or something. So I 
think they are making attempts. But things like that tend to reach the newer people in 
the area. Kinda the same thing with the community gardening. I don’t think people who 
have lived here for a long time are gonna get a plot. The newer people are going to.  
 Although Karen seems somewhat hopeful that events like community festivals have 
the ability to bring people from diverse backgrounds together, more substantive and 
consequential events (fundraising for a charter school and business association and 
community supported agriculture) tend to only rally White middle-class residents.  
 When I asked Karen if she knew why the charter school was closed, she replied, 
“No, I’ve only seen it since it has not been up and running. And from what I understand 
about charter schools, I don’t know what the hang up is. Because I mean as long as 
everything is in order, they should be able to open-theoretically. So I don’t know what the 
hang up is.”  I said, “ You’ve lived here for at least the last two years. I’ve been back for 
about a year or so and I haven’t seen any movement in that school either.”  
In a 2011 book chapter titled, “Closed: Competition, Segregation, and the Black 
Student Experience in Charter Schools”, my co-author David Garcia and I explain the 
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devastating blow that charter school failures deliver to families in under resourced 
communities when their hopes and dreams for securing a quality education for their children 
rest on the promise of charters to be better than traditional public schools. With Karen 
appearing dismayed about our discussion of the failed charter school in OTE, she goes on to 
say, 
“What is curious is that we had a block party. It was in the parking lot over there 
[behind the coffee shop] and we were raising money for it. And at the time, I had 
just started my [teaching] program and I wasn’t familiar with what a charter school 
was and I was like, ‘Sure, that’s a great cause, I’ll donate to it.’ But looking back, I’m 
like, ‘why do we need to raise money for a charter school? They should have money. 
And I don’t know where that money [from the fundraiser] went either.  
Strategies for Resistance and Advancement 
 Karen’s interview and my analytic notes serve as a great primer for the type of candid 
conversations that can happen between well-intentioned neighbors who are committed to an 
integrated, not just diverse community. While I think it is still necessary for Black folk to 
organize and take up the issues directly impacting them, forming strategic alliances with 
White folk committed to social justice could strengthen our ability to resist the hegemonic 
forces of gentrification. The Facebook group I mentioned in Chapter 1 that formed to aide 
the evicted residents of Bryden House is a great example of a loosely coupled, multiracial 
alliance dedicated to bringing about a more just and integrated OTE.  
 I wish to close this dissertation with a sobering yet optimistic quote from one of my 
heroes, scholar-activist Huey P. Newton (1973) who said,  
[Resignation to the status quo] is found everywhere in the Black community. Its 
victims have ceased to fight the forms of oppression that drink their blood. The 
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common attitude has long been: What’s the use? If a man rises up against a power as 
great as the United States, he will not survive. Believing this, many Blacks have been 
driven to a death of the spirit rather than of the flesh, lapsing into lives of quiet 
desperation. Yet, all the while, in the heart of every Black, there is the hope that life 
will somehow change in the future (p.2).  
Let Newton remind us that destiny is not predetermined. By reflecting on the conditions 
that led to the present realities in OTE and by organizing, we can resist gentrification and 
create alternatives for more equitable urban revitalization that maintains and celebrates, 
rather than whitewashes, notions and legacies of Blackness.  
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